
 

Grade 8 Social Studies: Year-Long Overview 

To be productive members of society, students must be critical consumers of information they read, hear, and observe 

and communicate effectively about their ideas. They need to gain knowledge from a wide array of sources and examine 

and evaluate that information to develop and express an informed opinion, using information gained from the sources 

and their background knowledge. Students must also make connections between what they learn about the past and 

the present to understand how and why events happen and people act in certain ways. 
 

To accomplish this, students must: 
 

1. Use sources regularly to learn content. 

2. Make connections among people, events, and ideas across time and place. 

3. Express informed opinions using evidence from sources and outside knowledge. 

Teachers must create instructional opportunities that delve deeply into content and guide students in developing and 

supporting claims about social studies concepts. 
 

In grade 8, students explore the economic, political, and social changes that have formed Louisiana’s identity as they 

learn about Louisiana’s geography, colonial Louisiana, Antebellum period, Civil War and Reconstruction Era, Jim 

Crow Louisiana, Civil Rights Era and modern day Louisiana. The key themes in grade 8 highlight the connections 

among the GLEs that students should make as they develop and express informed opinions about the grade 8 

claims. 

 
 

 
Grade 8 Content 
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Louisiana’s Identity: This is 
Louisiana 

How does physical 
geography impact a state’s 
cultural and economic 
identity? 

 
X 

 
X 

        

 
Louisiana: Settlement and 
Colonial Legacy 

What is the legacy of 
settlement and 
colonization on an area's 
identity? 

  

X 

 

X 

 

X 

      

19th Century Louisiana: A 
State in Conflict 

What is the legacy of 
conflict and resolution on 
a state’s identify? 

    

X 
 

X 
 

X 
    

Louisiana: An Identity in 

Transition 

What is the impact of 
populism and power on a 
state's identity? 

      

X 
 

X 
   

 

20th Century Louisiana: A 

Changing Identity 

How do economic, social, 
and political changes of 
the 20th century redefine 
a state’s identity? 

       
X 

 
X 

  

http://www.louisianabelieves.com/docs/default-source/academic-curriculum/key-themes_gr8.pdf?sfvrsn=4
https://www.louisianabelieves.com/docs/default-source/academic-standards/social-studies-grade-8.pdf?sfvrsn=6
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Louisiana’s Identity: A 
Modern State 

What is the role of 
government and 
economics in defining a 
state’s identity? 

         

X 

 

X 
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Grade 8 Social Studies: How to Navigate This Document 

The grade 8 scope and sequence document is divided into 6 units. Each unit has an overview, instruction which 

includes topics and tasks, and a unit assessment. Click on a link below to access the content. 

 

Unit Four: Louisiana: An Identity in Transition 

● Unit Four Overview 

● Unit Four Instruction 

○ Topic One: Populism and the Flood of 1927 

○ Topic Two: Huey Long 

● Unit Four Assessment 

 

Unit Five: 20th Century Louisiana: A Changing Identity 

● Unit Five Overview 

● Unit Five Instruction 

○ Topic One: World War II 

○ Topic Two: Civil Rights 

● Unit Five Assessment 

Unit Six: Louisiana’s Identity: A Modern State 

● Unit Six Overview 

● Unit Six Instruction 

○ Topic One: Louisiana’s Government 

○ Topic Two: Louisiana’s Economy 

● Unit Six Assessment 
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Unit Four Overview 

 
Description: Students learn how populist ideals grew in popularity during the time of the “Solid South.” Students also 

explore how a charismatic politician was able to become governor in Louisiana during the late 1920’s through mid- 

1930’s as well as the legacy he left behind on our state. 

 
Suggested Timeline: 4 weeks 

 

Grade 8 Content Grade 8 Claims 

Louisiana: An Identity in Transition 
What is the impact of populism and power on a state's 
identity? 

 
Topics (GLEs): 

1. Populism and the Flood of 1927 (8.1.1, 8.2.5, 8.2.7, 8.3.2, 8.4.3, 8.10.3) 

2. Huey Long (8.1.1, 8.2.5, 8.2.7) 

 

Unit Assessment: Students engage in a philosophical chairs debate to answer the questions: 

● Huey Long’s time as a prominent politician of Louisiana was a positive event in the state’s history. Do you agree 

or disagree? 

● Populism and power had a positive impact on Louisiana's identity. Do you agree or disagree? 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/philosophical-chairs.pdf?sfvrsn=6
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Unit Four Instruction 

 
Topic One: Populism and the Flood of 1927 (8.1.1, 8.2.5, 8.2.7, 8.3.2, 8.4.3, 8.10.3) 

 
Connections to the unit claim: Students examine the rise of populism in Louisiana during the late 19th Century and early 

20th Century and its effects on Louisiana’s political, social, and economical legacy. Students also examine how the Flood 

of 1927 helped promote populist ideals in Louisiana. 

 
Suggested Timeline: 5 class periods 

 
Use this sample task: 

● Populism in Louisiana 

● Economic Changes in early 20th Century Louisiana 

● Flood of 1927 

 

To explore these key questions: 

● How did the Bourbon Democrats acquire and keep power in Louisiana during the late 19th Century? 

● Why were poor Louisianians drawn to the Populist Party during the late 19th and early 20th Centuries? 

● How did the expansion of the railroad affect Louisiana’s economy? 

● What is the economic legacy of the oil and gas industry in Louisiana? 

● How did the Flood of 1927 economically and politically affect Louisiana? 

 
That students answer through this assessment: 

● Students analyze the documents Bourbon Louisiana and Populism and engage in class discussions about why 

poor farmers in Louisiana started backing Populists candidates in the 1880’s. Use a discussion tracker to keep 

track of students’ contributions to the discussion and use this information to assign a grade to students. 

(ELA/Literacy Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students analyze the documents Maps Showing the Progressive Development of U.S. Railroads - 1830 to 1950 

and 1902: Oil is discovered in Louisiana and engage in class discussions about how the railroad and oil/gas 

industry will transform Louisiana. Use a discussion tracker to keep track of students’ contributions to the 

discussion and use this information to assign a grade to students. (ELA/Literacy Standards: SL.8.1a-d, SL.8.3, 

SL.8.6) 

● Students write a pro-populist speech explaining how the Populist Party could help Louisianians after the flood of 

1927. Grade the written response using the LEAP Assessment Social Studies Extended Response Rubric. Note: 

Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. 

(ELA/Literacy Standards: W.8.2a-e, W.5.4, W.8.5, WHST.8.6, WHST.8.10) 

http://www.knowlouisiana.org/entry/bourbon-louisiana/
http://www.knowlouisiana.org/entry/populism/
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.cprr.org/Museum/RR_Development.html#1
http://www.nola.com/175years/index.ssf/2011/10/1902_oil_is_discovered_in_loui.html
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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Grade 8 Instructional Task: Populism in Louisiana 
Unit Four: Louisiana: An Identity in Transition, Topic One: Populism and the Flood of 1927 

 
Description: Students examine the rise of populism in Louisiana during the late 19th Century and early 20th Century and 

its effects on Louisiana’s political legacy. 

 
Suggested Timeline: 2 class periods 

 
Materials: Bourbon Louisiana, split-page notes (blank and completed), Populism, Excerpts from the Louisiana Populist, 

conversation stems 

 

Instructional Process: 

1. Say, “During the late 19th Century and early to mid-20th Century in Louisiana Democrats ruled Louisiana’s 

government. The Republican Party in Louisiana was mainly made up of African-Americans and a few white 

Louisianians. However, as we learned in the previous unit, African-Americans were disenfranchised during the 

Jim Crow Era which made it impossible for Republican candidates to be elected to any office in Louisiana. A 

group of Democrats called Redeemers or Bourbon Democrats controlled Louisiana’s government during the late 

19th Century and early 20th Century. The term “Bourbon Democrats” was phrased because these Democrats 

had such a stranglehold on Louisiana’s government that they basically ruled Louisiana like King Louis XIV who 

was from the Bourbon royal family in France.” 

2. Provide students with access to Bourbon Louisiana by Justin Nystrom from knowlouisiana.org. 

3. Direct students to read “Bourbon”Defined,” “The Bourbon-Ring Alliance,” and “Chief Objectives” from Bourbon 

Louisiana in groups. As they are reading the document, have students analyze the text using split-page notes. 

4. Say, “As a result of Bourbon Democrats not listening or helping the poor of Louisiana a wave of populism started 

spreading across Louisiana in the 1880’s.” 

5. Provide students access to Populism by Samuel C. Hyde from knowlouisiana.org. 

6. Direct students to read “The Rise of the Populist Party” and the section titled “The Rise and the Fall of the 

Populist Party” from Populism in groups. As they are reading the document, have them analyze the text using 

split-page notes. 

7. Say, “Populist goals were centered around helping the common man. This can be most evidently seen in the 

newspaper the Louisiana Populist.” 

8. Divide the class into small groups using an established classroom routine. 

9. Provide students with a copy of the Excerpts from the Louisiana Populist. 

10. Instruct each group to read and analyze the newspaper excerpts. Have students answer the following questions 

orally or in writing. Ensure students use quoted evidence from the newspaper excerpts to support their 

responses. If responses are provided in writing, be sure students accurately quote from the text. 

a. How do the Populist portray their political party? 

b. Describe how the Populist view the Bourbon Democrats. Provide evidence from the newspaper to 

support your answer. 

c. Why would small farm owners support the Populist Party? 

d. Why would bankers usually vote against Populist candidates? 

http://www.knowlouisiana.org/entry/bourbon-louisiana/
http://www.knowlouisiana.org/entry/populism/
http://www.knowlouisiana.org/entry/populism/
http://www.knowlouisiana.org/entry/bourbon-louisiana/
http://www.knowlouisiana.org/entry/bourbon-louisiana/
http://www.knowlouisiana.org/entry/bourbon-louisiana/
http://www.knowlouisiana.org/entry/bourbon-louisiana/
http://www.knowlouisiana.org/entry/populism/
http://www.knowlouisiana.org/entry/populism/
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e. Would the Populist message be attractive to some Louisiana? Who would be attracted by this message? 

What part of the Populist message would they find appealing? 

11. Conduct a discussion about why poor farmers in Louisiana started backing Populists candidates in the 1880’s. 

Encourage students to use the conversation stems during the discussion and provide evidence from the 

documents and outside knowledge to support their answers. Possible questions: 

a. Explain Bourbon Democrats corruption during this time period. 

b. How was the Louisiana Lottery Company? 

c. Explain how prisoners were treated inhumanely during this period. 

d. Why did poor farmers want to organize a new Populist Party? 

e. What is the Populist Party? 

f. What are the goals of the Populist Party? Why would Bourbon Democrats be against those goals? 

g. Why were small farmers supportive of Populist ideals? 

h. Explain how the Gubernatorial election of 1896 was stolen from the Populist Party by the Bourbon 

Democrats. 

i. How did the Bourbon Democrats stop the expansion of the Populist Party after the elections of 1896? 

j. What effects did the Populist Movement have on the further disenfranchisement of African-Americans 

in the mid 1890’s? 
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Split-page Notes 
 

Keywords/Quotations Notes 
 

Who were the Bourbon 
Democrats in Louisiana? 

 
 
 

What were the principles of the 
Bourbon Democrats in Louisiana? 

 
 
 

Explain the Bourbon Democrats 
many forms of corruption in 
Louisiana. 

 
 
 
 

Why were poor Louisianians 
drawn to Populist ideals? 

 
 
 
 

How did Bourbon Democrats 
prevent Populists from gaining 
political power in Louisiana? 
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Split-page Notes (Completed) 
 

Keywords/Quotations Notes 
 

Who were the Bourbon 
Democrats in Louisiana? 

 
 

What were the principles of the 
Bourbon Democrats in Louisiana? 

 
 
 
 

Explain the Bourbon Democrats 
many forms of corruption in 
Louisiana. 

 
 
 
 
 
 
 
 
 
 
 
 
 

Why were poor Louisianians 
drawn to Populist ideals? 

 
 
 
 
 

How did Bourbon Democrats 
prevent Populists from gaining 
political power in Louisiana? 

 

They were a political group of Democrats who controlled politics in Louisiana from 

the 1880’s through the end of the 1900’s.  

Bourbon Democrats hoped to return Louisiana to a social, and economic 

culture similar to Antebellum Louisiana where the rich could exploit non- 

whites to get a cheap labor force with no rights to produce crops for the 

agrarian elites of Louisiana.  
 
 

 

 

Agrarian elites and the ruling faction of New Orleans organized the Louisiana 

Lottery which made millions which it gave to charitable organizations to 

ensure favors for the Bourbons. The Louisiana Lottery paid very little taxes 

compared to its profits and used its profits to buy political support. 

Bourbons defunded and destroyed Louisiana’s public school system because 

it wanted Louisiana to be uneducated which would provide cheap 

agricultural labor. Louisiana implanted the Louisiana Convict Lease System 

which leased convicts in the state penitentiary to rich well connected elites. 

Convicts were treated horribly in this system. Death rates for convicts was 

upwards of 20 percent per year which was worse than the death rates for 

slaves during the Antebellum Period.  

Poor farmers in Louisiana felt that the elites of the Bourbon Democrats did 

not care about their plight. While Populist candidates wanted reforms which 

would enable small farmers to become economically more stable and 

eventually prosper in Louisiana.  
 
 

 

 

Bourbon Democrats rigged elections to ensure Populist candidates would 

not be elected to state or federal governmental positions. An example of 

this can be seen in the Gubernatorial Election of 1896. During this election 

in many predominantly African-American parishes not a single vote was 

casted for the Populist candidate despite overwhelming African-American 

support for Populist ideals. After this election Bourbon Democrats changed 

Louisiana’s Constitution to further secure political power into the elite of 

Louisiana  
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Excerpts from the Newspaper: The Louisiana Populist published June 5, 1896 

 
All men who recognize the necessity for reform should join the People’s party. . . 

All money should be full legal tender whether it suits the bankers or not. . . 

To fund a debt is only another way of robbing the people slowly, but surely. . . 

 
Let us march in solid phalanx (close formation of soldiers) against the common enemy - the Republican-Democratic 

Machine. . . 

 
If every man who complains of money being scarce would vote the Populist ticket we would carry the nation by an 

immense majority. . . 

 
The man who gives or offers bribes to juries, voters, or officials is the agent of the devil. . . 

 
Put in from now until the national and state conventions meet on organizing. Never stop until a Populist club flaunts its 

banner to the breeze in every voting precinct. Populists must be represented on the board of election managers or be 

counted out. . . 

 
The corruption of voters is one of the most serious questions now before the American people. He who offers a bribe is 

a meaner man and a worse enemy to liberty and patriotism than he who accepts. The one is a strong, the other a weak 

scoundrel. . . 

 
If the farmer is not watchful, the weeds will choke out his small grain. So it is with the people in politics; it is a continual 

warfare against class legislation, which destroys all popular rights. Save the crop, farmers, or it will be useless to plant 

another year. . . 

 
The earth is the primary source of subsistence. Labor the primary source of production. Transportation the means of 

distributing property. Money is the medium for exchanging values. These four propositions cover the whole field of 

human exertion. These principles are fundamental. All the rest are matters of detail. . . 

 
It seems that the (Bourbon) Democrats are working to impress the Populists that their (the Populists) leaders have sold 

out. Surely no one will pay attention to this, it is done to weaken us and strengthen themselves of course. Could it be 

true . . . that we have sold (out) a party that promises so much to the people and is only the true party there is? No I say 

away with such an impression. . . 

 
No, Democrats all we want is justice -- give it to us and we will be satisfied. We carried the parish, and will have the 

offices. 

 
The following document is in the public domain and is available online at: http://chroniclingamerica.loc.gov/lccn/sn88071004/1896- 

06-05/ed-1/seq-1/ 

http://chroniclingamerica.loc.gov/lccn/sn88071004/1896-06-05/ed-1/seq-1/
http://chroniclingamerica.loc.gov/lccn/sn88071004/1896-06-05/ed-1/seq-1/
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Grade 8 Instructional Task: Economic Changes in early 20th Century Louisiana 
Unit Four: Louisiana: An Identity in Transition, Topic One: Populism and the Flood of 1927 

 
Description: Students examine the industrial improvements of early 20th Century Louisiana and their impact on 

Louisiana’s economic identity. 

 
Suggested Timeline: 1 class period 

 
Materials: Maps Showing the Progressive Development of U.S. Railroads - 1830 to 1950, Library of Congress’ Analyzing 

Maps Teacher’s Guide, map analysis worksheet, 1902: Oil is discovered in Louisiana, conversation stems 

 

Instructional Process: 

1. Say, “During the late 19th Century as Populist ideals were gaining strength in Louisiana, a major economic shift 

was taking place in Louisiana. Railroad lines became more common in Louisiana which brought an end to the 

steamboat era in Louisiana. In this task you will explore the benefits and drawbacks of these new industries on 

Louisiana’s economy and environment.” 

2. Divide the class into small groups using an established classroom routine. 

3. Provide students access to Maps Showing the Progressive Development of U.S. Railroads - 1830 to 1950 from 

the Central Pacific Railroad Photographic History Museum. 

4. Direct students to examine the maps from 1860, 1870, 1880, 1890, and 1950 in pairs or small groups. As 

needed, provide students with questions similar to the observation questions from the Library of Congress’ 

Analyzing Maps Teacher’s Guide or the map analysis worksheet to support their examination. 

5. Have students answer the following questions orally or in writing. Ensure students use evidence from the maps 

to support their responses. 

a. How did the development of railroads economically benefit Louisiana residents? 

b. How would railroads affect Louisiana’s steamboat industry? 

6. Say, “In 1902 Louisiana’s first oil well was placed in Jennings, Louisiana. Soon after, the oil and gas industry 

would start to dominate Louisiana’s economy. This industry would grow to be the one of the greatest factors in 

our economy and environment.” 

7. Provide students access to 1902: Oil is discovered in Louisiana by The Times-Picayune. 

8. Direct students to read and analyze this document and its photographs in groups. 

9. Have students answer the following questions orally or in writing. Ensure students use quoted evidence from 

the article to support their responses. If responses are provided in writing, be sure students accurately quote 

from the text. 

a. What are the economic benefits of the expansion of the oil industry in Louisiana? 

b. How did the oil industry alter Louisiana’s environment? 

c. Explain the environmental effects of the expansion of the oil industry in Louisiana. 

10. Conduct a discussion about how the railroad and oil/gas industry will transform Louisiana. Encourage students 

to use the conversation stems during the discussion and provide evidence from the documents and outside 

knowledge to support their answers. Possible questions: 

a. How did the expansion of railroad lines affect the steamboat industry? 

b. Why would people rather use railroads than steamboats? 

http://www.cprr.org/Museum/RR_Development.html#1
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
http://www.nola.com/175years/index.ssf/2011/10/1902_oil_is_discovered_in_loui.html
http://www.nola.com/175years/index.ssf/2011/10/1902_oil_is_discovered_in_loui.html
http://www.cprr.org/Museum/RR_Development.html#1
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet.pdf
http://www.nola.com/175years/index.ssf/2011/10/1902_oil_is_discovered_in_loui.html
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c. How did the oil and gas industry improve Louisiana’s economy? 

d. Think back to unit 1 about Louisiana’s geography. What were the environmental costs of the oil and gas 

industry in Louisiana? 

e. Describe the pros and cons of having a booming oil and gas industry in Louisiana. 

f. How would Populist view the oil and gas industry’s operations in Louisiana? 
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Grade 8 Instructional Task: Flood of 1927 
Unit Four: Louisiana: An Identity in Transition, Topic One: Populism and the Flood of 1927 

 
Description: Students research how the Flood of 1927 helped promote populist ideals in Louisiana and how the Flood of 

1927 led to rise of the most famous Populist in Louisiana history. 

 
Suggested Timeline: 2 class periods 

 
Materials: Mississippi River Flood of 1927 map, Library of Congress’ Analyzing Maps Teacher’s Guide, map analysis 

worksheet, Great Flood of 1927, split-page notes (blank and completed), Great Flood of 1927 - All Images, Library of 

Congress’ Analyzing Photographs and Prints Teacher’s Guide, National Archives: Analyze a Photograph, LEAP Assessment 

Social Studies Extended Response Rubric 

 

Instructional Process: 

1. Say, “In 1927 the worst flood in American history occurred. The Mississippi River flooded and displaced over 

900,000 people and remained in flood stage for 153 days. This flood not only economically hurt Louisiana but it 

will also politically change Louisiana.” 

2. Divide the class into small groups using an established classroom routine. 

3. Project and enlarge or provide students with a copy of the Mississippi River Flood of 1927 map. 

4. Have students examine the map in small groups. As needed, provide students with questions similar to the 

observation questions from the Library of Congress’ Analyzing Maps Teacher’s Guide or the map analysis 

worksheet to support their examination. 

5. Conduct a brief discussion about the location of the flooding and the impact on Louisiana’s economy. Encourage 

students to use the conversation stems during the discussion and provide evidence from the sources or outside 

knowledge to support their answers. Possible questions: 

a. Which areas of Louisiana are flooding? 

b. Which economic staple of Louisiana will be most affected by the Flood of 1927? 

6. Provide students with access to Great Flood of 1927 by Jim Bradshaw from knowlouisiana.org and a copy of the 

split-page notes. 

7. Direct students to read the document in groups. As they are reading the document, have them record key 

details about the Flood of 1927 on their split-page notes. 

8. Provide students with access to the following images Great Flood of 1927 - All Images from knowlouisiana.org. 

9. Have students examine the photographs in small groups. As needed, provide students with questions similar to 

the observation questions from the Library of Congress’ Analyzing Photographs and Prints Teacher’s Guide to 

support their examination. 

10. Conduct a brief discussion about the cultural and economic impact of the Flood of 1927. Encourage students to 

use the conversation stems during the discussion and provide evidence from the sources or outside knowledge 

to support their answers. Possible questions: 

a. Which group of Louisianians is being most affected by this flood? 

b. Which group of Louisianians is not being affected by this flood? 

c. How did the federal government help the citizens of Louisiana? 

d. Describe the economic and environmental cost of the flood of 1927. 

http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet.pdf
http://www.knowlouisiana.org/gallery?entry_id=763
http://www.knowlouisiana.org/gallery?entry_id=763
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Maps.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet.pdf
http://www.knowlouisiana.org/entry/great-flood-of-1927/
http://www.knowlouisiana.org/gallery?entry_id=763
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf


Return to Grade 8 Social Studies: How to Navigate This Document 247 

 

 

11. Say, “Consider what you learned about the Populist message in earlier in this unit as well as how the Flood of 

1927 impacted both the economy and citizens of Louisiana.” 

12. Ask, “How would the Flood of 1927 been politicized? What is the political legacy of the Flood of 1927?” 

13. Instruct students to write a pro-populist speech explaining how the Populist Party could help Louisianians 

affected by the Flood of 1927 in its aftermath. Students should be given a copy of the LEAP Assessment Social 

Studies Extended Response Rubric to reference as they are writing. 
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Mississippi River Flood of 1927 map 
 

This image is in the public domain and is available online at 

https://upload.wikimedia.org/wikipedia/commons/8/8c/1927_LA_Flood_Map.jpg. 

https://upload.wikimedia.org/wikipedia/commons/8/8c/1927_LA_Flood_Map.jpg
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Split-page Notes 
 

Keywords/Quotations Notes 
 

Describe the environmental 
conditions which caused the 
Flood of 1927. 

 
 
 

Why did the Louisiana 
Government decide to blow up 
the levees south of New Orleans? 
How would people of south of 
New Orleans eventually 
politically react to this event? 

 
 
 
 

What is the economic, cultural, 
and political legacy of the Flood 
of 1927? 
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Split-page Notes (Completed) 
 

Keywords/Quotations Notes 
 

Describe the environmental 
conditions which caused the 
Flood of 1927. 

 
 
 

Why did the Louisiana 
Government decide to blow up 
the levees south of New Orleans? 
How would people of south of 
New Orleans eventually 
politically react to this event? 

 
 
 
 

What is the economic, cultural, 
and political legacy of the Flood 
of 1927? 

Months of heavy rains fell throughout the interior of North America which 

caused the Mississippi River to slowly rise and crest at one of its highest 

points ever in the Spring of 1927.  
 
 

 

 

Fear of the Mississippi River levees breaking just north of New Orleans and 

completely flooding the city caused New Orleans politicians to persuade the 

governor of Louisiana to blow up the levees south of New Orleans to ease 

pressure on levees north of New Orleans and prevent New Orleans from 

being flooded. This event would ensure poor Louisianians south of New 

Orleans to turn against the political elite of Louisiana.  
 
 

 

 

The flood caused over 400,000,000 million dollars of damage. Many 

thousands of African-Americans who were drove off their farm lands 

because of the flood left Louisiana for cities in the Northern United States to 

find a better economic life. The flood caused many Louisiana citizens to 

begin to reject the Democratic elite of Louisiana. The flood allowed a 

Populist Democrat named Huey Long to be elected governor which would 

drastically change Louisiana politically.  
 
 

 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

  _ 
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Topic Two: Huey Long (8.1.1, 8.2.5, 8.2.7) 

 
Connections to the unit claim: Students examine the rise of Huey Long to prominence in Louisiana, compare and 

contrast Long’s Share Our Wealth Plan to Franklin Roosevelt’s New Deal, and investigate Long’s assassination and legacy 

in Louisiana in order to answer the unit claim question: What is the impact of populism and power on a state's identity? 

 
Suggested Timeline: 11 class periods 

 
Use this sample task: 

● Huey Long 

 

To explore these key questions: 

● Why did Huey Long’s populist message resonate with Louisiana citizens? 

● How was Huey Long able to acquire so much power in Louisiana’s government? 

● Why were the Anti-Longs opposed to Huey Long’s agenda? 

● How did the Great Depression shape Huey Long’s Share Our Wealth Plan and Franklin Roosevelt’s New Deal? 

● What is Huey Long’s legacy on Louisiana? 

 
That students answer through this assessment: 

● Students analyze the speech, Excerpts from Huey Long’s “Every Man a King” Speech, using the handout: 

SOAPSTone. Collect these for a grade. 

● Students write a response to the following prompt: Which plan would more likely help the American poor? 

Long’s Share Our Wealth Plan or Roosevelt’s New Deal? Compare and contrast the two plans and then develop 

and support a claim about which would be more effective. Use evidence from the task and your knowledge of 

social studies to develop and support your claim. Grade the written response using the LEAP Assessment Social 

Studies Extended Response Rubric. Note: Customize the Content portion of the rubric for this assessment. Use 

the Claims portion of the rubric as written. (ELA/Literacy Standards: W.8.2a-e, W.5.4, W.8.5, WHST.8.6, 

WHST.8.10) 

● Students complete the Huey Long’s Political Legacy assessment set. 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/academic-curriculum/task---social-studies---grade-8---huey-long-pdf.pdf?sfvrsn=6
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Grade 8 Instructional Task: Huey Long 
Unit Four: Louisiana: An Identity in Transition, Topic Two: Huey Long 

 
Description: Students examine the rise of Huey Long to prominence in Louisiana. Students compare and contrast Long’s 

Share Our Wealth Plan and Franklin Roosevelt’s New Deal. Then students examine Long’s assassination and his lasting 

legacy on Louisiana. 

 
Suggested Timeline: 11 class periods 

 
Materials: Huey P. Long Jr., Great Depression in Louisiana, split-page notes (blank and completed), Political Cartoon of 

Huey Long’s Textbook Program, Postcard of Louisiana State Capitol Building and the Huey P. Long Bridge, Huey Long’s 

Share Our Wealth Speech , Overview of Huey Long’s Share Our Wealth Plan, Overview of the New Deal, Excerpts from 

Huey Long’s “Every Man a King” Speech, SOAPSTone (blank and completed), Venn diagram (blank and completed), LEAP 

Assessment Social Studies Extended Response Rubric, Huey Long’s Political Legacy sample assessment task set 

 

Instructional Process: 

1. Say, “In the last few tasks you examined the rise of Populism in Louisiana and how the Flood of 1927 politically 

changed Louisiana. In this this task, you will examine the immediate effects of the political changes caused by 

the Flood of 1927 and investigate the most successful Populist candidate in Louisiana history. This Populist 

Democrat is also one of the most controversial Louisiana politicians ever--Huey Long.” 

2. Divide the class into small groups using an established classroom routine. 

3. Provide students with access to Huey P. Long Jr. by Edward F. Haas from knowlouisiana.org. 

4. Direct students to read the text in groups. Ask groups to answer the following questions in writing: 

a. Describe Huey Long’s tenure as governor. 

b. Why did Huey Long run for U.S. Senate in 1930? 

c. What was Huey Long’s Share Our Wealth Plan? 

d. Describe the assassination of Huey Long. 

5. Say, “Huey Long came in power in Louisiana at the start of the Great Depression. Great Depression was a period 

of time when America was gripped with a severe economic downturn. Huey Long wanted to help Louisiana 

citizens hurting from the depression by building up Louisiana’s infrastructure, which included roads, bridges, in 

response to Flood of 1927 better levees. These building projects throughout Louisiana offered jobs to those 

struggling during the depression.” 

6. Provide students with access to Great Depression in Louisiana by Matthew Reonas from knowlouisiana.org and a 

copy of the split-page notes. 

7. Direct students to read “Depression-Era Louisiana” in groups. As they are reading the text, have them record key 

details about the Great Depression in Louisiana on their split-page notes. 

8. Say, “Huey Long portrayed himself as a populist who wanted to help the poor of Louisiana. He ensured all 

Louisiana school children were given free textbooks, because before this time period school children had to buy 

their own textbooks. Huey made sure roads, bridges, and levees were built all throughout Louisiana.” 

9. Divide the class into small groups using an established classroom routine. 

10. Provide students with a copy of the Political Cartoon of Huey Long’s Textbook Program. 

http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://viewpure.com/hphgHi6FD8k?start=0&amp;end=0
http://viewpure.com/hphgHi6FD8k?start=0&amp;end=0
http://viewpure.com/hphgHi6FD8k?start=0&amp;end=0
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/huey-p-long-jr
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
http://www.knowlouisiana.org/entry/great-depression-in-louisiana
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11. Direct them to examine the political cartoon in small groups. As needed, provide students with questions similar 

to the observation questions from the Library of Congress’ Analyzing Political Cartoons Teacher’s Guide to 

support their examination. Or provide them with the following questions: 

a. How is Governor Long portrayed in this political cartoon? Support your opinion with evidence from the 

cartoon. 

b. How does the cartoonist view Huey Long? Support your opinion with evidence from the cartoon. 

c. What does this cartoon say about the economic situation in Louisiana? 

12. Provide students with a copy of Postcard of Louisiana State Capitol Building and the Huey P. Long Bridge. 

13. Direct students to analyze the postcard in groups. As each group is analyzing the postcard have the groups focus 

on answering the following questions: 

a. How does this postcard portray Huey Long? Support your opinion with evidence from the postcard. 

b. How does this postcard portray Huey Long’s Populist ideals? Support your opinion with evidence from 

the postcard. 

14. Say, “As Huey Long gained power in Louisiana there were many Louisiana citizens who did not agree with his 

politics or his stranglehold on Louisiana’s government. This group of people were called the Anti-Longs. Despite 

his many critics, Huey Long was elected to the United States Senate in 1930 and was sworn into the Senate in 

1932 after finishing his term as Louisiana’s governor. Long had aspirations to be the President of the United 

States. He unveiled his Share Our Wealth Plan to help the country get out of the Great Depression. Huey Long 

was known for being a flamboyant speaker. After he introduced his Share Our Wealth Plan he started giving 

speeches in support of his new plan.” 

15. Watch Huey Long’s Share Our Wealth Speech as a class. 

16. Conduct a brief discussion about Huey Long’s speech. Possible questions: 

a. Describe Huey Long’s mannerism during his speech. Why would he give a speech this way? 

b. Explain how Huey Long felt about the richest people in America. What did he believe they should do to 

help the poor? 

c. Describe how the poor would be helped under the Share Our Wealth Program. 

d. In your opinion, which groups of Americans would support and oppose the Share Our Wealth Plan. 

17. Provide students with a copy of Excerpts from Huey Long’s “Every Man a King” Speech and the SOAPSTone 

graphic organizer. 

18. Direct students to read Huey Long’s speech independently and then analyze the purpose and tone of Long’s 

speech using the SOAPSTone graphic organizer. 

19. Say, “Huey’s Share Our Wealth Plan was at odds with fellow democrat and President of the United States 

Franklin Roosevelt’s plan for getting out of the Great Depression, which he called the New Deal. Huey Long’s 

Share Our Wealth plan wanted to tax the very rich of the United States at very high rates and use that money to 

help the poor of America.” 

20. Provide students with access to following documents: 

a. Overview of Huey Long’s Share Our Wealth Plan 

b. Overview of the New Deal from Encyclopedia Britannica. 

21. Instruct the students to write a response to the following prompt: Which plan would more likely help the 

American poor? Long’s Share Our Wealth Plan or Roosevelt’s New Deal? Compare and contrast the two plans 

and then develop and support a claim about which would be more effective. Use evidence from the task and 

your knowledge of social studies to develop and support your claim. 

http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Political_Cartoons.pdf
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
https://www.britannica.com/event/New-Deal
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22. Provide students with a copy of the Venn diagram handout to use during pre-writing and the LEAP Assessment 

Social Studies Extended Response Rubric to reference as they are writing. 

23. Say, “On September 10, 1935 at the height of his power over Louisiana, Huey Long was assassinated by Dr. Carl 

Weiss, a political enemy, in the new state capitol of which Huey Long oversaw the building. Despite his death 

Huey Long’s legacy lived on in Louisiana. You will explore this legacy in the final part of this task.” 

24. Have students complete the Huey Long’s Political Legacy sample assessment task set. 

http://www.louisianabelieves.com/docs/default-source/academic-curriculum/task---social-studies---grade-8---huey-long-pdf.pdf?sfvrsn=6
http://www.louisianabelieves.com/docs/default-source/academic-curriculum/task---social-studies---grade-8---huey-long-pdf.pdf?sfvrsn=6
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Split-page Notes 
 

Keywords/Quotations Notes 
 

Describe life in Louisiana during 
the Great Depression. 

 
 
 
 

How did Huey Long help 
Louisiana residents during the 
Great Depression? 

 
 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 



Return to Grade 8 Social Studies: How to Navigate This Document 256 

 

 

 

Split-page Notes (Completed) 
 

Keywords/Quotations Notes 
 

Describe life in Louisiana during 
the Great Depression. 

 
 
 
 
 
 
 
 

How did Huey Long help 
Louisiana residents during the 
Great Depression? 

Life in rural Louisiana was already very hard before the Great Depression 

with most small farmers living in poverty. However, during the Great 

Depression the price of crops fell causing some to go into extreme poverty 

with many families losing their farms to foreclosures. New Orleans was the 

South’s biggest industrial center and during the Great Depression production 

declined rapidly with tens of thousands citizens of New Orleans becoming 

unemployed.  
 
 

 

 

Huey Long as governor had the legislature invest money into Louisiana’s 

infrastructure which led to jobs and increased industry in Louisiana.  
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Political Cartoon of Huey Long’s Textbook Program 

 
A cartoon from Huey Long's Louisiana Progress newspaper depicts how children were sent home if they did not have the 

required textbooks. 

 

 
Image available online at: http://www.hueylong.com/programs/education.php 

http://www.hueylong.com/programs/education.php
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Postcard of Louisiana State Capitol Building and the Huey P. Long Bridge 

 

Postcard of Louisiana State Capitol Building and the Huey P. Long Bridge; Milwaukee, WI: E. C. Kropp, [1936]; The Historic New 

Orleans Collection, 86-2186-RL. Available online at: http://hnoc.minisisinc.com/thnoc/catalog/2/3049 

http://hnoc.minisisinc.com/thnoc/catalog/2/3049
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Excerpts from Huey Long’s “Every Man a King” Speech 

 
It is not the difficulty of the problem which we have; it is the fact that the rich people of this country—and by rich 

people I mean the super-rich—will not allow us to solve the problems, or rather the one little problem that is afflicting 

this country, because in order to cure all of our woes it is necessary to scale down the big fortunes, that we may scatter 

the wealth to be shared by all of the people. 

 
Is that right of life, my friends, when the young children of this country are being reared into a sphere which is 

more owned by 12 men than it is by 120 million people? 

 
But the Scripture says, ladies and gentlemen, that no country can survive, or for a country to survive it is necessary 

that we keep the wealth scattered among the people, that nothing should be held permanently by any one person, 

and that fifty years seems to be the year of jubilee in which all property would be scattered about and returned to the 

sources from which it originally came, and every seventh year debt should be remitted. 

 
So, we have in America today, my friends, a condition by which about ten men dominate the means of activity in 

at least 85 percent of the activities that you own. They either own directly everything or they have got some kind of 

mortgage on it, with a very small percentage to be excepted. They own the banks, they own the steel mills, they own 

the railroads, they own the bonds, they own the mortgages, they own the stores, and they have chained the country 

from one end to the other until there is not any kind of business that a small, independent man could go into today 

and make a living, and there is not any kind of business that an independent man can go into and make any money 

to buy an automobile with; and they have finally and gradually and steadily eliminated everybody from the fields in 

which there is a living to be made, and still they have got little enough sense to think they ought to be able to get more 

business out of it anyway. 

 
It is necessary to save the government of the country, but is much more necessary to save the people of America. 

Now, we have organized a society, and we call it “Share Our Wealth Society,” a society with the motto “every man a 

king.” Every man a king, so there would be no such thing as a man or woman who did not have the necessities of life, 

who would not be dependent upon the whims and caprices and ipse dixit of the financial martyrs for a living. What do 

we propose by this society? We propose to limit the wealth of big men in the country ....... We do not propose to divide 

it up equally. We do not propose a division of wealth, but we propose to limit poverty that we will allow to be inflicted 

upon any man’s family. We will not say we are going to try to guarantee any equality, or $15,000 to families. No; but 

we do say that one third of the average is low enough for any one family to hold, that there should be a guaranty of a 

family wealth of around $5,000; enough for a home, an automobile, a radio, and the ordinary conveniences, and the 

opportunity to educate their children ....... We have to limit fortunes. Our present plan is that we will allow no one man 

to own more than $50 million ...... Another thing we propose is old-age pension of $30 a month for everyone that is 

sixty years old. 

 
We will limit hours of work. There is not any necessity of having overproduction. I think all you have got to do, 

ladies and gentlemen, is just limit the hours of work to such an extent as people will work only so long as is necessary 

to produce enough for all of the people to have what they need. 
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We will not have any trouble taking care of the agricultural situation. All you have to do is balance your 

production with your consumption. You simply have to abandon a particular crop that you have too much of, 

and all you have to do is store the surplus for the next year, and the government will take it over. 

 
Get together in your community tonight or tomorrow and organize one of our Share Our Wealth societies. 

If you do not understand it, write me and let me send you the platform; let me give you the proof of it. 

We have got a little button that some of our friends designed, with our message around the rim of the button, and 

in the center “Every man a king.” . . . 

 
Share Our Wealth societies are now being organized, and people have it within their power to relieve themselves 

from this terrible situation. 

 
Delivered in a national radio address on February 23, 1934; reproduced from Robert C. Byrd, 

Classic Speeches, 1830–1993, vol. 3 of The Senate, 1789–1989 (1994). Available online at: 

http://www.hnoc.org/sites/default/files/lesson_plans/LessonPlan_HueyPLong.pdf 

http://www.hnoc.org/sites/default/files/lesson_plans/LessonPlan_HueyPLong.pdf
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SOAPStone (Completed) 
 

As you read, look for these details... How do you know? Cite specific evidence from the text. 
 
 

S 

 
Who is the 
Speaker? 

● What can you tell or what do you 
know about the speaker that 
helps you understand the point of 
view expressed? 

The speaker is Huey Long. The speaker is trying to promote his Share Our 
Wealth Plan to help poor Americans. Evidence from the text which 
corroborates his point of view is “Share Our Wealth societies are now 
being organized, and people have it within their power to relieve 
themselves from this terrible situation.” 

 
 
 

O 

 
 

What is the 
Occasion? 

 
● What is the time and place of the 

text? What caused this text to be 
written? Identify the context of 
the text. 

The speech was given in 1934 during the Great Depression in America. 
The speech was written to promote Huey Long’s plan to help the poor. 
Evidence from the text which corroborates the cause of the speech is 
“No; but we do say that one third of the average is low enough for any 
one family to hold, that there should be a guaranty of a family wealth of 
around $5,000; enough for a home, an automobile, a radio, and the 
ordinary conveniences, and the opportunity to educate their children.” 

 

 
A 

 

Who is the 
Audience? 

● To whom is this text addressed? 
Does the speaker specify an 
audience? What does the author 
assume about the intended 
audience? 

Huey Long is addressing the common American and encouraging them to 
support his plan of action. This can be seen when Huey says “Get 
together in your community tonight or tomorrow and organize one of our 
Share Our Wealth societies.” 

 
 
 

P 

 
 
 

What is the 
Purpose? 

 

● What did the author want the 
audience to think or do as a result 
of reading this text? Why did the 
author write it? 

● What is the message? How does 
the speaker convey this message? 

The author wants to encourage more Americans to support the Share Our 
Wealth Plan. This can be seen when Huey says “Share Our Wealth 
societies are now being organized, and people have it within their power 
to relieve themselves from this terrible situation.” The message of the 
speech is that too few rich people control the economy of America. This 
can be seen when Huey says “So, we have in America today, my friends, a 
condition by which about ten men dominate the means of activity in at 
least 85 percent of the activities that you own.” 

 
 

 
S 

 
 
 

What is the 
Subject? 

● What topic, content, and ideas 
are included in the text? 

● How does the author present the 
subject? Does he introduce it 
immediately or do you, the 
reader, have to make an 
inference? 

The subject of the speech is to promote Huey Long’s Share Our Wealth 
plan by providing examples of how the superrich control the economic 
affairs of America and the common man should have more economic 
opportunities. This message is seen in the speech when Huey says “we 
propose to limit poverty that we will allow to be inflicted upon any man’s 
family.” 
The author thoroughly explains the subject of his speech. The reader 
does not have to make an inference. 

 
 
 

 
TONE 

 
 
 

 
What is the 

Tone? 

● What is the author’s attitude 
about the subject? Is the author 
emotional? Objective? Angry? 
How would you read the passage 
aloud if you were the author? 

● What details “tell” the author’s 
feelings about the topic? What 
words, phrases, imagery, 
examples, etc. reveal the tone? 

The author is very passionate about his subject. If I were reading the 
passage aloud as Huey Long would read it, I would have to express my 
true concern for the poor of America. His passion for the subject is 
evident when he says “But the Scripture says, ladies and gentlemen, that 
no country can survive, or for a country to survive it is necessary that we 
keep the wealth scattered among the people, that nothing should be held 
permanently by any one person.” 
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Overview of Huey Long’s Share Our Wealth Plan 

 
Here is the whole sum and substance of the share-our-wealth movement: 

 

1. Every family to be furnished by the Government a homestead allowance, free of debt, of not less than one-third 

the average family wealth of the country, which means, at the lowest, that every family shall have the reasonable 

comforts of life up to a value of from $5,000 to $6,000. No person to have a fortune of more than 100 to 300 

times the average family fortune, which means that the limit to fortunes is between $1,500,000 and $5,000,000, 

with annual capital levy taxes imposed on all above $1,000,000. 
 

2. The yearly income of every family shall be not less than one-third of the average family income, which means 

that, according to the estimates of the statisticians of the United States Government and Wall Street, no family's 

annual income would be less than from $2,000 to $2,500. No yearly income shall be allowed to any person larger 

than from 100 to 300 times the size of the average family income, which means that no person would be allowed 

to earn in any year more than from $600,000 to $1,800,000, all to be subject to present income-tax laws. 
 

3. To limit or regulate the hours of work to such an extent as to prevent overproduction; the most modern and 

efficient machinery would be encouraged, so that as much would be produced as possible so as to satisfy all 

demands of the people, but to also allow the maximum time to the workers for recreation, convenience, 

education, and luxuries of life. 
 

4. An old-age pension to the persons over 60. 
 

5. To balance agricultural production with what can be consumed according to the laws of God, which includes the 

preserving and storage of surplus commodities to be paid for and held by the Government for the emergencies 

when such are needed. Please bear in mind, however, that when the people of America have had money to buy 

things they needed, we have never had a surplus of any commodity. This plan of God does not call for destroying 

any of the things raised to eat or wear, nor does it countenance wholesale destruction of hogs, cattle, or milk. 
 

6. To pay the veterans of our wars what we owe them and to care for their disabled. 
 

7. Education and training for all children to be equal in opportunity in all schools, colleges, universities, and other 

institutions for training in the professions and vocations of life; to be regulated on the capacity of children to 

learn, and not on the ability of parents to pay the costs. Training for life's work to be as much universal and 

thorough for all walks in life as has been the training in the arts of killing. 
 

8. The raising of revenue and taxes for the support of this program to come from the reduction of swollen fortunes 

from the top, as well as for the support of public works to give employment whenever there may be any 

slackening necessary in private enterprise. 

 
 

Senator Huey P. Long, Statement of the Share Our Wealth Movement, May 23, 1935. In Congressional Record, 

74th Cong., 1st sess., Vol. 79, 8040-43. 
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Share Our Wealth and New Deal Venn Diagram 
 
 
 
 
 
 

 

Huey Long’s 
Share Our Wealth Plan 

Franklin Roosevelt’s 
New Deal 
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Share our Wealth and New Deal Venn Diagram (Completed) 
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Unit Four Assessment 

 
Description: Students engage in a Philosophical Chairs Debate to answer the questions: 

● Huey Long’s time as a prominent politician of Louisiana was a positive event in the state’s history. Do 

you agree or disagree? 

● Populism and power had a positive impact on Louisiana's identity. Do you agree or disagree? 

 
Suggested Timeline: 4 class periods 

 
Student Directions: Participate in a Philosophical Chairs Debate in response to the questions: 

● Huey Long’s time as a prominent politician of Louisiana was a positive event in the state’s history. Do 

you agree or disagree? 

● What was the impact of Populism and power on a state’s identity? 

Resources: 

● Notes and handouts from unit 4 

● Conversation stems 

● Discussion tracker 

 

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs 8.1.1, 8.2.5, 8.2.7. They 

also meet the expectations for ELA/Literacy Standards: SL.8.1a-d, SL.8.4, SL.8.6. 

 

Learn more about how to conduct a philosophical chairs debate by accessing the philosophical chairs debate one-pager. 

 

Use a discussion tracker to keep track of students’ contributions to the conversation and use this information to assign a 

grade to students. 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/philosophical-chairs.pdf?sfvrsn=6
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Unit Five Overview 

 
Description: Students explore the social and political changes to Louisiana during WWII as well as the social and political 

struggle of African-Americans in Louisiana during the Civil Rights Era to understand the impact of these changes on 

Louisiana’s identity. 

 
Suggested Timeline: 4 weeks 

 
 
 

Grade 8 Content Grade  8 Claims 

20th Century Louisiana: A Changing Identity 
How do economic, social, and political changes of the 
20th century redefine a state’s identity? 

 

Topics (GLEs): 

1. World War II (8.1.1, 8.2.5, 8.2.8, 8.7.1, 8.8.2, 8.9.3, 8.10.3) 

2. Civil Rights (8.1.1, 8.1.2, 8.2.9, 8.8.1, 8.8.2) 
 

 
Unit Assessment: Students write a multiparagraph essay to answer the unit claim: How do economic, social, and 

political changes of the 20th century redefine a state's identity? 
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Unit Five Instruction 

 
Topic One: World War II (8.1.1, 8.2.5, 8.2.8, 8.7.1, 8.8.2, 8.9.3, 8.10.3) 

 
Connections to the unit claim: Students examine World War II by exploring how the war redefined Louisiana’s social and 

economic identity. 

 
Suggested Timeline: 7 class periods 

 
Use this sample task: 

● World War II 

 

To explore these key questions: 

● How did the roles of women in Louisiana change during World War II? 

● How did the roles of African-Americans in Louisiana change during World War II? 

● How did war propaganda shape Louisianans and Americans view of World War II? 

● How did the World War II transform America and Louisiana’s economies? 

 
That students answer through this assessment: 

● Students write and deliver a presentation on their assigned World War II topics. Collect each group’s written 

presentation scripts for a grade and grade their presentation using the Multimedia Presentation Rubric. 

● Students complete World War II Graphic Organizer and analyze various sources about how Louisiana’s social and 

economic identity was reshaped because of World War II and engage in class discussions about these topics.  

Use a discussion tracker to keep track of students’ contributions to the discussion and use this information to 

assign a grade to students. (ELA/Literacy Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students complete Louisiana During World War II item set. 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/social-studies-grade-8-item-set---louisiana-during-wwii.pdf?sfvrsn=8
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Grade 8 Instructional Task: World War II 
Unit Five: 20th Century Louisiana: A Changing Identity, Topic One: World War II 

 
Description: Students examine how different groups of Louisianians were affected by World War II and how their identity 

changed as a result of the war. 

 
Suggested Timeline: 7 class periods 

 
Materials: Sources for Major Causes of World War II, Sources for the Role of Women During World War II, Sources for 

the Role of African-Americans During World War II, Sources for the Role of War Propaganda in Shaping American’s View 

of the War, Sources for Louisiana on the Home Front during World War II, Sources for the Economic and Social 

Outcomes of World War II, World War II Graphic Organizer (blank and completed), Multimedia Presentation Rubric, 

Gallery Walk one-pager, conversation stems, Louisiana During World War II 

 

Instructional Process: 

1. Say “World War II was not only a major event worldwide but also helped shape Louisiana’s identity. In this task 

you will to examine the causes, effects, and outcomes of World War II on Louisiana.” 

2. Divide the class into small groups using an established classroom routine. 

3. Say, “For this task you will research a topic related to World War II and its impact on life in Louisiana. You will 

conduct research as a group and create a multimedia presentation about your topic. Once all groups have 

completed their multimedia presentations, each group will present their research to the class. While a group is 

presenting the rest of the class will take notes on their World War II graphic organizer.” 

4. Assign each group with one of the following topics: 

a. Major Causes of World War II 

b. The Role of Women During World War II 

c. The Role of African-Americans During World War II 

d. The Role of War Propaganda in Shaping American’s View of the War 

e. Louisiana on the Home Front during World War II 

f. The Economic and Social Outcomes of World War II 

5. Explain to students how they should conduct their research (e.g., What is the process for research? What are 

their deliverables? What are their due dates? How will you grade their research?) and provide them with 

needed materials (e.g., digital access, resources for research, World War II Graphic Organizer (for recording their 

notes), etc.). 

6. Provide students with access to resources about each topic: 

a. Sources for Major Causes of World War II 

b. Sources for the Role of Women During World War II 

c. Sources for the Role of African-Americans During World War II 

d. Sources for the Role of War Propaganda in Shaping American’s View of the War 

e. Sources for Louisiana on the Home Front during World War II 

f. Sources for the Economic and Social Outcomes of World War II 

7. As each group is performing their research have them complete the World War II Graphic Organizer about their 

topic. 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/gallery-walk.pdf?sfvrsn=6
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/gallery-walk.pdf?sfvrsn=6
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/social-studies-grade-8-item-set---louisiana-during-wwii.pdf?sfvrsn=8
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8. As needed, support students in developing research skills, including creating effective search questions for 

digital research, how to identify accurate and credible sources, the importance of reviewing multiple sources to 

corroborate information, and how to engage in ethical use of information including create a list of sources used 

9. Once students have completed their research and World War II Graphic Organizer, direct them to write a 2 - 4 

minute presentation and create a multimedia component so they can share their research about their assigned 

topic while emphasizing the lasting impact their topic had on Louisiana. 

10. Provide students with a copy of the Multimedia Presentation Rubric so they understand the needed components 

of the presentation. 

11. Collect the written presentations to ensure the information that will be presented is accurate. Work with 

individual students, as needed. 

12. Provide class time for students to present their information to the class. During the presentation, direct the 

audience to complete their World War II Graphic Organizer as each topic is presented. 

13. After each multimedia presentation allow students to complete a Gallery Walk so students can further examine 

the topic presented and complete their World War II Graphic Organizer. 

14. Conduct a discussion about how Louisiana’s social and economic identity was reshaped because of World War II. 

Encourage students to use the conversation stems during the discussion and provide evidence from their World 

War II Graphic Organizer, documents, presentations, and outside knowledge to support their answers. Possible 

questions: 

a. How did America respond to Japan’s attack on Pearl Harbor? What does this say about American’s 

feelings of nationalism? 

b. Describe the role of Louisiana women before and after World War II. 

c. Why would African-Americans in Louisiana volunteer for the army despite living under Jim Crow Laws? 

d. How would African-American involvement in World War II set up the Civil Rights era in the 1950’s and 

1960’s? 

e. Why would the U.S. want to use propaganda to influence American citizens during World War II? 

f. Do you believe the U.S. propaganda campaign was successful? Why or Why not? 

g. Why would Americans ration gas, food, and other goods during World War II? 

h. How was Louisiana’s economic identity reshaped during and after World War II? 

i. How was Louisiana’s social identity reshaped during and after World War II? 

15. Have students complete Louisiana During World War II sample item set. 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/gallery-walk.pdf?sfvrsn=6
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/social-studies-grade-8-item-set---louisiana-during-wwii.pdf?sfvrsn=8
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Sources for Major Causes of World War II 

● Neutrality Acts, 1930’s 

● Pearl Harbor Attack 

● Images of the Attack on Pearl Harbor 

● Video of Franklin Roosevelt’s Speech to Congress following Pearl Harbor 

● Other Teacher Approved Sources 

http://www.u-s-history.com/pages/h1649.html
http://viewpure.com/3VqQAf74fsE?start=0&amp;end=0


Return to Grade 8 Social Studies: How to Navigate This Document 271 

 

 

The Neutrality Acts, 1930’s 

Introduction 

 

In the 1930s, the United States Government enacted a series of laws designed to prevent the United States from being 

embroiled in a foreign war by clearly stating the terms of U.S. neutrality. Although many Americans had rallied to join 

President Woodrow Wilson’s crusade to make the world “safe for democracy” in 1917, by the 1930s critics argued that 

U.S. involvement in the First World War had been driven by bankers and munitions traders with business interests in 

Europe. These findings fueled a growing “isolationist” movement that argued the United States should steer clear of 

future wars and remain neutral by avoiding financial deals with countries at war. 

 
First Neutrality Act 

 
By the mid-1930s, events in Europe and Asia indicated that a new world war might soon erupt and the U.S. Congress 

took action to enforce U.S. neutrality. On August 31, 1935, Congress passed the first Neutrality Act prohibiting the 

export of “arms, ammunition, and implements of war” from the United States to foreign nations at war and requiring 

arms manufacturers in the United States to apply for an export license. American citizens traveling in war zones were 

also advised that they did so at their own risk. President Franklin D. Roosevelt originally opposed the legislation, but 

relented in the face of strong Congressional and public opinion. On February 29, 1936, Congress renewed the Act until 

May of 1937 and prohibited Americans from extending any loans to belligerent nations. 

 
Neutrality Act of 1937 

 
The outbreak of the Spanish Civil War in 1936 and the rising tide of fascism in Europe increased support for extending 

and expanding the Neutrality Act of 1937. Under this law, U.S. citizens were forbidden from traveling on belligerent 

ships, and American merchant ships were prevented from transporting arms to belligerents even if those arms were 

produced outside of the United States. The Act gave the President the authority to bar all belligerent ships from U.S. 

waters, and to extend the export embargo to any additional “articles or materials.” Finally, civil wars would also fall 

under the terms of the Act. 

 
The Neutrality Act of 1937 did contain one important concession to Roosevelt: belligerent nations were allowed, at the 

discretion of the President, to acquire any items except arms from the United States, so long as they immediately paid 

for such items and carried them on non-American ships—the so-called “cash-and-carry” provision. Since vital raw 

materials such as oil were not considered “implements of war,” the “cash-and-carry” clause would be quite valuable to 

whatever nation could make use of it. Roosevelt had engineered its inclusion as a deliberate way to assist Great Britain 

and France in any war against the Axis Powers, since he realized that they were the only countries that had both the 

hard currency and ships to make use of “cash-and-carry.” Unlike the rest of the Act, which was permanent, this provision 

was set to expire after two years. 

 
Neutrality Act of 1939 

 
Following Germany’s occupation of Czechoslovakia in March of 1939, Roosevelt suffered a humiliating defeat when 

Congress rebuffed his attempt to renew “cash-and-carry” and expand it to include arms sales. President Roosevelt 
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persisted and as war spread in Europe, his chances of expanding “cash-and-carry” increased. After a fierce debate in 

Congress, in November of 1939, a final Neutrality Act passed. This Act lifted the arms embargo and put all trade with 

belligerent nations under the terms of “cash-and-carry.” The ban on loans remained in effect, and American ships were 

barred from transporting goods to belligerent ports. 

 
In October of 1941, after the United States had committed itself to aiding the Allies through Lend-Lease, Roosevelt 

gradually sought to repeal certain portions of the Act. On October 17, 1941, the House of Representatives revoked 

section VI, which forbade the arming of U.S. merchant ships, by a wide margin. Following a series of deadly U-boat 

attacks against U.S. Navy and merchant ships, the Senate passed another bill in November that also repealed legislation 

banning American ships from entering belligerent ports or “combat zones.” 

 
Overall, the Neutrality Acts represented a compromise whereby the United States Government accommodated the 

isolationist sentiment of the American public, but still retained some ability to interact with the world. In the end, the 

terms of the Neutrality Acts became irrelevant once the United States joined the Allies in the fight against Nazi Germany 

and Japan in December 1941. 

 
This document: Neutrality Acts, 1930’s is created by the Office of the Historian. It is available online at 

https://history.state.gov/milestones/1921-1936/neutrality-acts. 

https://history.state.gov/milestones/1921-1936/neutrality-acts
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Images of the Attack on Pearl Harbor 

 

This image is in the Public Domain and is available online at: 

https://commons.wikimedia.org/wiki/File:Pearl_Harbor_Attack,_7_December_1941_-_80-G-19942.jpg 
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This image is in the Public Domain and is available online at: 

https://commons.wikimedia.org/wiki/Pearl_Harbor#/media/File:Burning_ships_at_Pearl_Harbor.jpg 
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Sources for the Role of Women during World War II 

● American Women and World War II 

● American Women in World War II 

● American Women in World War II: On the Homefront and Beyond 

● Images of Women During World War II 

● Quiz: Which Rosie are you? 

● Other Teacher Approved Sources 

https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-wwii/a/american-women-and-world-war-ii
http://www.history.com/topics/world-war-ii/american-women-in-world-war-ii
https://www.nwhm.org/articles/quiz-which-rosie-are-you
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Images of Women During World War II 

 

This image is in the Public Domain and is available online at: 

https://commons.wikimedia.org/wiki/File:Wounded_on_Way_to_Hospital.jpg 
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This image is in the public domain and is available online at: 

https://commons.wikimedia.org/wiki/File:Group_of_Women_Airforce_Service_Pilots_and_B-17_Flying_Fortress.jpg 
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This image is in the Public Domain and is available online at: 

https://commons.wikimedia.org/wiki/File:Women_working_at_Douglas_Aircraft.jpg  
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This image is in the Public Domain and is available online at: 

https://upload.wikimedia.org/wikipedia/commons/1/12/We_Can_Do_It%21.jpg 

https://upload.wikimedia.org/wikipedia/commons/1/12/We_Can_Do_It%21.jpg
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Sources for the Role of African-Americans During World War II 

● African Americans in WWII at a Glance 

● African American in World War II 

● World War II: Homefront Summary and Analysis (Only use section titled: African-Americans and the Home Front) 

● During the War: The Home Front 

● Images of African Americans in World War II 

● Other Teacher Approved Sources 

http://www.nationalww2museum.org/learn/education/for-students/ww2-history/at-a-glance/african-americans-in-ww2.html
http://www.pacificwarmuseum.org/your-visit/african-americans-in-wwii/
http://www.shmoop.com/wwii-home-front/summary.html
http://righttofightexhibit.org/during-war/home-front.php
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Images of African-Americans During World War II 

 

This Image: African-American men serving in the army is copyrighted by the National Archives. It is available online at 

https://www.archives.gov/research/african-americans/ww2-pictures 

https://www.archives.gov/research/african-americans/ww2-pictures
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This Image: African-American pilots is copyrighted by the National Archives. It is available online at 

https://www.archives.gov/research/african-americans/ww2-pictures 

https://www.archives.gov/research/african-americans/ww2-pictures
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This Image: African-American buying war bonds is copyrighted by the National Archives. It is available online at 

https://www.archives.gov/research/african-americans/ww2-pictures 

https://www.archives.gov/research/african-americans/ww2-pictures
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This Image: African-American men working in an airplane factory is copyrighted by the National Archives. It is available online at 

https://www.archives.gov/research/african-americans/ww2-pictures 

https://www.archives.gov/research/african-americans/ww2-pictures


Return to Grade 8 Social Studies: How to Navigate This Document 285 

 

 

Sources for the Role of War Propaganda in Shaping American’s View of the War 

● American Propaganda During World War II 

● Propaganda Posters At A Glance 

● Propaganda Posters of World War II 

● Other Teacher Approved Sources 

https://www.warhistoryonline.com/world-war-ii/american-propaganda-world-war-ii.html
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Propaganda Posters of World War II 

 

This image is in the Public Domain and is available online at: https://commons.wikimedia.org/wiki/File:Avenge_Pearl_Harbor- 

Our_Bullets_Will_Do_It.jpg 
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This image is in the Public Domain and is available online at: 

https://commons.wikimedia.org/wiki/World_War_II_posters#/media/File:PropagandaNaziJapaneseMonster.gif  
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This image is in the Public Domain and is available online at: 

https://commons.wikimedia.org/wiki/World_War_II_posters#/media/File:%22I_Want_You_For_The_U.S._Army_Enlist_Now%22_ - 

_NARA_-_513533.jpg 
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This image is in the Public Domain and is available online at: 

https://commons.wikimedia.org/wiki/World_War_II_posters#/media/File:%22Americans_All%22_-_Lets_fight_for_victory_- 

_NARA_-_513803.jpg 
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Sources for Louisiana on the Home Front during World War II 

● World War II 

● Take a Closer Look at Ration Books 

● NOLA History: Andrew Higgins, “The Man Who Won The War” 

● New Orleans, Louisiana: The Higgins Boat 

● Other Teacher Approved Sources 

http://www.knowlouisiana.org/entry/world-war-ii
http://gonola.com/2015/12/02/andrew-higgins.html
http://viewpure.com/8Fl9EA7Wr_Y?start=0&amp;end=0
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Sources for the Economic and Social Outcomes of World War II 

● Remembering V-J Day 

● The Post War Economy: 1945-1960 

● The Civil Rights Act of 1964: A Long Struggle for Freedom (World War II and Post War (1940–1949)) 

● Other Teacher Approved Sources 

http://www.nationalww2museum.org/assets/pdfs/vj-day-fact-sheet.pdf
http://www.let.rug.nl/usa/outlines/history-1994/postwar-america/the-postwar-economy-1945-1960.php
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The Civil Rights Act of 1964: A Long Struggle for Freedom (World War II and Post War (1940–1949)) 

 
In the spring of 1941, hundreds of thousands of whites were employed in industries mobilizing for the possible entry of 

the United States into World War II. Black labor leader A. Philip Randolph threatened a mass march on Washington 

unless blacks were hired equally for those jobs, stating: “It is time to wake up Washington as it has never been shocked 

before.” To prevent the march, which many feared would result in race riots and international embarrassment, 

President Franklin Roosevelt issued an executive order that banned discrimination in defense industries. His Executive 

Order 8802, June 25, 1941, established the Committee on Fair Employment Practices (known as FEPC) to receive and 

investigate discrimination complaints and take appropriate steps to redress valid grievances. 

The fight against fascism during World War II brought to the forefront the contradictions between America’s ideals of 

democracy and equality and its treatment of racial minorities. Throughout the war, the NAACP and other civil rights 

organizations worked to end discrimination in the armed forces. During this time African Americans became more 

assertive in their demands for equality in civilian life as well. The Congress of Racial Equality (CORE), an interracial 

organization founded to seek change through nonviolent means, conducted the first sit-ins to challenge the South’s Jim 

Crow laws. 

After the war, and with the onset of the Cold War, segregation and inequality within the U.S. were brought into sharp 

focus on the world stage, prompting federal and judicial action. President Harry Truman appointed a special committee 

to investigate racial conditions that detailed a civil rights agenda in its report, To Secure These Rights. Truman later 

issued an executive order that abolished racial discrimination in the military. The NAACP won important Supreme Court 

victories and mobilized a mass lobby of organizations to press Congress to pass civil rights legislation. African Americans 

achieved notable firsts—Jackie Robinson broke the color barrier in major league baseball, and civil rights activists Bayard 

Rustin and George Houser led black and white riders on a “Journey of Reconciliation” to challenge racial segregation on 

interstate buses. 

 
This document: The Civil Rights Act of 1964: A Long Struggle for Freedom (World War II and Post War (1940–1949)) is created by the 

Library of Congress. It is available online at https://www.loc.gov/exhibits/civil-rights-act/world-war-ii-and-post-war.html 

https://www.loc.gov/exhibits/civil-rights-act/world-war-ii-and-post-war.html
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World War II Graphic Organizer 

 

Major Causes of World War II The Role of Women During World 
War II 

The Role of African-Americans 
During World War II 
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The Role of War Propaganda in 
Shaping American’s View of World 

War II 

Louisiana’s on the Home Front 
During World War II 

The Economic and Social outcomes 
of World War II 
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World War II Graphic Organizer (Completed) 

 

Major Causes of World War II The Role of Women During World 
War II 

The Role of African-Americans 
During World War II 

● Congress passed a series of 
acts called the Neutrality Acts 
which stated American would 
stay out of World War II. 

● 1941 America was aiding the 
Allies by giving them supplies 
under the Lend Lease 
Program 

● December 7, 1941 Japan 
attacked Pearl Harbor, an 
American naval base in 
Hawaii, which killed or 
wounded 3,700 American 
sailors. 

● December 8, 1941 President 
Roosevelt asked Congress to 
declare war on Japan. 
Congress declared war and 
America entered World War 
II. 

● Before World War II women 
did not work much out of the 
house. 

● Once America entered the 
war the role of women in 
America and Louisiana 
changed dramatically. 

● Over 350,000 women joined 
the armed forces serving as 
nurses, cooks, pilots, radio 
operators, clerical work, and 
numerous other jobs. 

● Women started working in 
factories and shipyards 
during World War II.  With 
the help of women workers, 
America doubled its industrial 
output by the end of the war. 

● During World War II, women 
showed their ability to do 
work that was considered 
before the war only for men. 

● By 1945 over 1.2 million 
African-American men were 
serving in the army even 
though they did not have Civil 
Rights in America. 

● African-American soldiers 
faced discrimination in the 
armed forces by having to 
serve in segregated units. 

● Thousands of African- 
Americans left rural areas in 
the South and moved to cities 
looking for jobs in factories. 

● The government order an 
end to discriminatory hiring 
practices during the war but 
African-Americans still faced 
discrimination on the job by 
often getting paid less and 
having to serve the more 
menial jobs in factories. 
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The Role of War Propaganda in 
Shaping American’s View of World 

War II 

Louisiana on the Home Front During 
World War II 

The Economic and Social Outcomes 
of World War II 

● The American government 
used propaganda to persuade 
all Americans to help with the 
war effort. 

● In 1942, America created the 
Office of War Information 
with the goal of producing 
war propaganda and 
spreading the government’s 
message 

● The goal of the propaganda 
was to recruit soldiers, raise 
money for the war, unify 
Americans, conserve 
resources for the war, and 
increasing factory 
production. 

● America produced many 
different types of propaganda 
including posters, comic 
books, leaflets, movies and 
radio shows. 

● In 1941 the army had the 
largest training exercise it 
had ever conducted in 
Louisiana, called the 
Louisiana Maneuvers. 

● Louisiana’s agricultural 
industry increased 
dramatically during the war. 
The army’s need for 
agricultural products helped 
struggling farmers in 
Louisiana. 

● World War II helped to 
further industrialize Louisiana 
especially in the field of 
petrochemicals. 

● The U.S. government issued 
ration books to American 
citizens. These books 
allowed Americans only a 
certain amount of goods that 
were in short supply because 
of the war. 

● Andrew Higgins boat factory 
in New Orleans produced 
over 20,000 boats for armed 
forces. 

● Higgins boat factory 
employed over 20,000 
workers during peak 
production during the war. 

● Andrew Higgins paid all his 
employees no matter race or 
gender equal pay for equal 
work. 

● America dropped 2 atomic 
bombs on Japan which killed 
around 200,000 Japanese 
citizens. 

● In August 1945 Japan 
surrendered to American 
which officially ended World 
War II. 

● World War II led America’s 
economy to experience 
dramatic economic growth. 
This growth continued for the 
next 15 years after the war. 
America had the biggest 
economy in the world after 
World War II. 

● African-American soldiers 
fought for their country but 
when they came home from 
the war still faced 
segregation and 
discrimination. 

● After the war, African- 
Americans started to become 
more aggressive in their 
protest for Civil Rights. 
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Topic Two: Civil Rights (8.1.1, 8.1.2, 8.2.9, 8.8.1, 8.8.2) 

 
Connections to the unit claim: Students examine how African-Americans were able to reshape Louisiana’s social and 

cultural identity during their fight for Civil Rights. 

 
Suggested Timeline: 9 class periods 

 
Use this sample task: 

● Civil Rights 

 

To explore these key questions: 

● How did African-Americans returning from World War II view segregation in the South? 

● Explain the cultural legacy of Jim Crow Louisiana. 

● Explain how the Baton Rouge Bus Boycott affected the Civil Rights Movement nationally? 

● Explain the societal and political changes caused by the Civil Rights Movement? 

 
That students answer through this assessment: 

● Students analyze the documents about the Baton Rouge Bus Boycott and engage in class discussions about how 

the legacy of the Baton Rouge Bus Boycott. Use a discussion tracker to keep track of students’ contributions to 

the discussion and use this information to assign a grade to students.(ELA/Literacy Standards: SL.8.1a-d, SL.8.3, 

SL.8.6) 

● Students analyze primary sources about school integration in New Orleans and engage in a Socratic Seminar 

about how the legacy of Jim Crow Laws on the Civil Rights Movement in Louisiana. Use a discussion tracker to 

keep track of students’ contributions to the discussion and use this information to assign a grade to students. 

(ELA/Literacy Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students write a response explaining how African-Americans changed Louisiana culturally and politically during 

the Civil Rights Movement. Grade the written response using the LEAP Assessment Social Studies Extended 

Response Rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion 

of the rubric as written. (ELA/Literacy Standards: W.8.2a-e, W.5.4, W.8.5, WHST.8.6, WHST.8.10) 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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Grade 8 Instructional Task: Civil Rights 
Unit Five: 20th Century Louisiana: A Changing Identity, Topic Two: Civil Rights 

 
Description: Students examine how African-Americans were able to reshape Louisiana’s social and cultural identity during 

their fight for Civil Rights by completing a timeline of the Civil Rights period and participate in a Socratic Seminar on the 

reshaping of Louisiana’s identity because of the Civil Rights Era. 

 
Suggested Timeline: 9 class periods 

 
Materials: Jim Crow in Louisiana, Fight for Civil Rights Timeline (blank and completed), Baton Rouge Bus Boycott by 

Christine Melton from knowlouisiana.org Encyclopedia of Louisiana, Community Organized Free Ride, Rev. T. J. Jemison 

with Martin Luther King, Jr., Baton Rouge Bus Stop, The Free Ride System, Library of Congress: Teacher’s Guide: 

Analyzing Photographs and Prints, conversation stems, Brown v. Board of Education (1954, 1955), New Orleans School 

Crisis, Segregation Bills Voted in Louisiana, Ruby Bridges Enters School, Close Our Schools?, Teens Protest Integration, 

Demonstrators at William Frantz Elementary School, Crowd Stopped Near School Board Office, Key provisions of Civil 

Rights Act of 1964, Voting Rights Act of 1965, LEAP Assessment Social Studies Extended Response Rubric 

 

Instructional Process: 

1. Say, “We have examined the discrimination and racial prejudice faced by African-Americans during Jim Crow 

Louisiana. In this topic we will explore how African-Americans were able to fight for Civil Rights, regain their 

right to vote, and end segregation in the South.” 

2. Write the words Civil Rights on the board and read or project the following definition: 

a. The rights of citizens to political and social freedom and equality. 

3. Conduct a brief discussion about the definition of Civil Rights. Possible questions: 

a. How were African-Americans denied their Civil Rights? 

b. How had the Louisiana government prevented African-Americans from changing laws that denied their 

Civil Rights? 

4. Say, “The fight for Civil Rights was a long process and took many decades for African-Americans to obtain their 

Civil Rights.” 

5. Provide students access to Jim Crow in Louisiana by Nikki Brown from knowlouisiana.org Encyclopedia of 

Louisiana. 

6. Provide students with a copy of the Fight for Civil Rights Timeline. 

7. Direct students to independently read the first 3 paragraphs of the section titled “Civil Rights Movement Builds” 

complete boxes 1 - 3 of the Fight for Civil Rights Timeline. Box 1 should cover the NAACP in Louisiana, box 2 

should cover A.P. Tureaud fighting for equal pay for all teachers, and box 3 should cover African-Americans 

returning from World War II. 

8. Say, “The fight for Civil Rights in Louisiana helped shaped the Civil Rights Movement throughout the Southern 

United States. This influence can be seen in the Baton Rouge Bus Boycott of 1953.” 

9. Provide students access to Baton Rouge Bus Boycott by Christine Melton from knowlouisiana.org Encyclopedia 

of Louisiana. 

10. Direct students to independently read the first paragraph of the document and complete box 4 of the Fight for 

Civil Rights Timeline about the Baton Rouge Bus Boycott. 

http://www.knowlouisiana.org/entry/jim-crowsegregation
http://www.knowlouisiana.org/entry/baton-rouge-bus-boycott
http://www.knowlouisiana.org/entry-image/community-organized-free-ride
http://www.knowlouisiana.org/entry-image/community-organized-free-ride
http://www.knowlouisiana.org/entry-image/rev-t-j-jemison-with-mlk
http://www.knowlouisiana.org/entry-image/rev-t-j-jemison-with-mlk
http://www.knowlouisiana.org/entry-image/the-free-ride-system
http://www.knowlouisiana.org/entry-image/the-free-ride-system
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.knowlouisiana.org/entry/new-orleans-school-crisis
http://www.knowlouisiana.org/entry/new-orleans-school-crisis
http://www.knowlouisiana.org/entry-image/ruby-bridges-enters-school
http://www.knowlouisiana.org/entry-image/ruby-bridges-enters-school
http://www.knowlouisiana.org/entry-image/teens-protest-against-integration
http://www.knowlouisiana.org/entry-image/demonstrators-at-williams-frantz-elementary-school
http://www.knowlouisiana.org/entry-image/crowd-stopped-near-school-board-office
http://www.knowlouisiana.org/entry-image/crowd-stopped-near-school-board-office
http://www.richmond.com/news/virginia/government-politics/key-provisions-of-civil-rights-act-of/article_ab349cdc-7f37-5051-96a9-b399e8af7329.html
http://www.richmond.com/news/virginia/government-politics/key-provisions-of-civil-rights-act-of/article_ab349cdc-7f37-5051-96a9-b399e8af7329.html
http://www.knowlouisiana.org/entry/jim-crowsegregation
http://www.knowlouisiana.org/entry/baton-rouge-bus-boycott


Return to Grade 8 Social Studies: How to Navigate This Document 299 

 

 

11. Divide the class into small groups using an established classroom routine. 

12. Direct students to read the rest of Baton Rouge Bus Boycott as a group. 

13. Provide the students access to: 

a. Community Organized Free Ride by Ernest Ritchie from knowlouisiana.org Encyclopedia of Louisiana 

b. Rev. T. J. Jemison with Martin Luther King, Jr. by Ernest Ritchie from knowlouisiana.org Encyclopedia of 

Louisiana 

c. Baton Rouge Bus Stop by Ernest Ritchie from knowlouisiana.org Encyclopedia of Louisiana 

d. The Free Ride System by Ernest Ritchie from knowlouisiana.org Encyclopedia of Louisiana 

14. Have each group analyze the four photographs of the Baton Rouge Bus Boycott. As needed, provide students 

with questions similar to the observation questions from the Library of Congress’ Analyzing Photographs & 

Prints have the each group to write down what they observe about the photographs. 

15. Conduct a discussion about the legacy of the Baton Rouge Bus Boycott. Encourage students to use the 

conversation stems during the discussion and provide evidence from the documents and outside knowledge to 

support their answers. Possible questions: 

a. What psychological effects did segregation on buses have on African Americans? 

b. Why is a boycott an effective forms of protest? 

c. How did some white Louisianians react to this protest? What does this tell you about future protests in 

Louisiana during the Civil Rights Era? 

d. In your opinion, was the Baton Rouge Bus Boycott effective as it could have been? Why or Why not? 

e. How did the legacy of the Baton Rouge Bus Boycott effect the entire Civil Rights Movement? 

16. Say, “As African-Americans in Louisiana were fighting for equal rights, a Supreme Court decision would change 

the landscape of America’s school forever.” 

17. Provide students with a copy of Brown v. Board of Education (1954, 1955) from History - Brown v. Board of 

Education. 

18. Have students independently read the excerpt and record details in box 5 of Fight for Civil Rights Timeline 

handout about the Supreme Court Case of Brown v. Board of Education. 

19. Say, “Brown v. Board of Education outlawed segregation in public school but in the South and in Louisiana the 

fight for desegregation was far from over.” 

20. Provide students with access to New Orleans School Crisis by Nikki Brown from knowlouisiana.org. 

21. Have students independently read the “The Crisis in New Orleans Begins” section and record details about 

Louisiana’s governor Jimmie Davis fighting to stop integration of schools in box 6 and details about the first 

African-American children to attend integrated schools in New Orleans box 7 of their Fight for Civil Rights 

Timeline handout. 

22. Provide students with access to: 

a. Segregation Bills Voted in Louisiana from The Chicago Tribune, Nov. 7, 1960 

b. Ruby Bridges Enters School from knowlouisiana.org 

c. Close Our Schools? from knowlouisiana.org 

d. Teens Protest Integration from knowlouisiana.org 

e. Demonstrators at William Frantz Elementary School from knowlouisiana.org 

f. Crowd Stopped Near School Board Office from knowlouisiana.org 

23. Divide the class into small groups using an established classroom routine. 

24. Have students analyze the primary sources about school integration in New Orleans. As needed, provide 

http://www.knowlouisiana.org/entry/baton-rouge-bus-boycott
http://www.knowlouisiana.org/entry-image/community-organized-free-ride
http://www.knowlouisiana.org/entry-image/rev-t-j-jemison-with-mlk
http://www.knowlouisiana.org/entry-image/baton-rouge-bus-stop
http://www.knowlouisiana.org/entry-image/the-free-ride-system
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.knowlouisiana.org/entry/new-orleans-school-crisis
http://archives.chicagotribune.com/1960/11/07/page/41/article/segregation-bills-voted-in-louisiana
http://www.knowlouisiana.org/entry-image/ruby-bridges-enters-school
http://www.knowlouisiana.org/entry-image/close-our-schools
http://www.knowlouisiana.org/entry-image/teens-protest-against-integration
http://www.knowlouisiana.org/entry-image/demonstrators-at-williams-frantz-elementary-school
http://www.knowlouisiana.org/entry-image/crowd-stopped-near-school-board-office
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students with questions similar to the observation questions from the Library of Congress’ Analyzing 

Photographs & Prints have the each group to write down what they observe about the photographs. 

25. Conduct a Socratic seminar in response to the question: What is legacy of Jim Crow Laws on the Civil Rights 

Movement in Louisiana? Encourage students to use the conversation stems during the discussion and provide 

evidence from the documents and outside knowledge to support their answers. Possible guiding questions: 

a. How has Jim Crow Laws affected the cultural legacy of Louisiana? 

b. What was the psychological impact of Jim Crow Laws on some white people during the Civil Rights Era? 

c. How did the Civil Rights Movement affect African-Americans view of Jim Crow Laws? 

26. Conclude the discussion by having students write an answer to Socratic seminar question. 

27. Say, “In the middle of the 1960’s the United States Congress would pass to laws which would give African- 

Americans Civil Rights and allow African-Americans to reassert their right to vote.” 

28. Provide students with access to Key provisions of Civil Rights Act of 1964 from the Richmond Times-Dispatch. 

29. Have students independently read the document and record details about the major implications of the Civil 

Rights Act of 1964 in box 8 of the Fight for Civil Rights Timeline handout. 

30. Provide students with access to Voting Rights Act of 1965 from the History of Federal Voting Rights Laws. 

31. Have students independently read paragraphs 3 and 4 of the first section of the document and record details 

about the major implications of the Voting Rights Act of 1965 in box 9 of the Fight for Civil Rights Timeline 

handout. 

32. Say, “The Civil Rights Act of 1964 and Voting Rights Act of 1964 assured an end to segregation in American and 

ensured African-Americans would become a political power again because of their renewed voting rights.” 

33. Direct students to write a response explaining how African-Americans changed Louisiana culturally and 

politically during the Civil Rights Movement. Students should be given a copy of the LEAP Assessment Social 

Studies Extended Response Rubric to reference as they are writing. 

http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/student-led-discussions.pdf?sfvrsn=6
http://www.richmond.com/news/virginia/government-politics/key-provisions-of-civil-rights-act-of/article_ab349cdc-7f37-5051-96a9-b399e8af7329.html
https://www.justice.gov/crt/history-federal-voting-rights-laws
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Fight For Civil Rights Timeline 
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Fight For Civil Rights Timeline (Completed) 
 
 

1930’s 
In the 1930’s the National 
Association for the Advancement of 
Colored People fought to end 
segregation and discrimination in 
Louisiana. 

 

1940’s 
NAACP lawyer and African-American, 
A.P. Tureaud sued the state of 
Louisiana over unequal pay for 
African-American teachers. A.P. 
Tureaud won his case and the state 
of Louisiana had to pay all teachers 
equally no matter of race. 

 
 
 
 
 
 

  
 

1953 
Reverend T.J. Jemison organized the 
Baton Rouge Bus Boycott to stop 
discrimination on Baton Rouge’s buses. 
The boycott ended in 5 days without 
much gain for African-Americans. 
However, the boycott influenced Martin 
Luther King’s Montgomery Bus Boycott 
which ended segregation on buses in 
Montgomery Alabama. 

 

1954 
The Supreme Court ruled in the 
case Brown v. Board of Education 
that separate but equal facilities 
has no place in public education. 
They said that separate but equal 
facilities is inherently unequal. 
This case outlawed segregation 
in public schools. 

Summer 1960 
Governor of Louisiana Jimmie 
Davis had the state legislature 
pass a bill that would allow the 

governor to have complete 
control of New Orleans Public 
Schools. Jimmie Davis was a 

segregationists who did not want 
to integrate schools in Louisiana. 

November 1960 
4 African-American first graders 
integrated 2 schools in New Orleans. One 
of the 4 students was a girl named Ruby 
Bridges. Ruby was the only African- 
American at her school and the parents of 
all of the white children withdrew their 
children from school in protest.  All four 
of the girls faced constant racism and 
death threats. U.S. Marshalls had to 

provide them with protection. 

 

1965 
Congress passed the Voting 
Rights Act of 1965 which 
outlawed literacy tests, allowed 
the federal government to 
oversee voting registration 
anywhere in America, and 
secured voting rights for all 
people no matter their race. 

1964 
Congress passed the Civil Rights Act 
of 1964 which outlawed 
discrimination in all businesses, 
outlawed segregation in public 
places, prevented discrimination in 
government programs, and 
criminalized discrimination against 
all people no matter race, religion, 
sex or national origin. 

 

Late 1940’s 
Over a million African-Americans 
served in the armed forces during 
World War II and came home to 
segregation in America. African- 
Americans believed they fought for 
their country in World War II and 
should have access to Civil Rights in 
the country they fought to save. 
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Brown v. Board of Education (1954, 1955)12 

 

The case that came to be known as Brown v. Board of Education was actually the name given to five separate cases that 

were heard by the U.S. Supreme Court concerning the issue of segregation in public schools. These cases were Brown v. 

Board of Education of Topeka, Briggs v. Elliot, Davis v. Board of Education of Prince Edward County (VA.), Boiling v. 

Sharpe, and Gebhart v. Ethel. While the facts of each case are different, the main issue in each was the constitutionality 

of state-sponsored segregation in public schools. Once again, Thurgood Marshall and the NAACP Legal Defense and 

Education Fund handled these cases. 
 

Although it acknowledged some of the plaintiffs'/plaintiffs claims, a three-judge panel at the U.S. District Court that 

heard the cases ruled in favor of the school boards. The plaintiffs then appealed to the U.S. Supreme Court. 

When the cases came before the Supreme Court in 1952, the Court consolidated all five cases under the name of Brown 

v. Board of Education. Marshall personally argued the case before the Court. Although he raised a variety of legal issues 

on appeal, the most common one was that separate school systems for blacks and whites were inherently unequal, and 

thus violate the "equal protection clause" of the Fourteenth Amendment to the U.S. Constitution. Furthermore, relying 

on sociological tests, such as the one performed by social scientist Kenneth Clark, and other data, he also argued that 

segregated school systems had a tendency to make black children feel inferior to white children, and thus such a system 

should not be legally permissible. 
 

Meeting to decide the case, the Justices of the Supreme Court realized that they were deeply divided over the issues 

raised. While most wanted to reverse Plessy and declare segregation in public schools to be unconstitutional, they had 

various reasons for doing so. Unable to come to a solution by June 1953 (the end of the Court's 1952-1953 term), the 

Court decided to rehear the case in December 1953. During the intervening months, however, Chief Justice Fred Vinson 

died and was replaced by Gov. Earl Warren of California. After the case was reheard in 1953, Chief Justice Warren was 

able to do something that his predecessor had not—i.e. bring all of the Justices to agree to support a unanimous 

decision declaring segregation in public schools unconstitutional. On May 14, 1954, he delivered the opinion of the 

Court, stating that "We conclude that in the field of public education the doctrine of 'separate but equal' has no place. 

Separate educational facilities are inherently unequal. . ." 
 

Expecting opposition to its ruling, especially in the southern states, the Supreme Court did not immediately try to give 

direction for the implementation of its ruling. Rather, it asked the attorney generals of all states with laws permitting 

segregation in their public schools to submit plans for how to proceed with desegregation. After still more hearings 

before the Court concerning the matter of desegregation, on May 31, 1955, the Justices handed down a plan for how it 

was to proceed; desegregation was to proceed with "all deliberate speed." Although it would be many years before all 

segregated school systems were to be desegregated, Brown and Brown II (as the Courts plan for how to desegregate 

schools came to be called) were responsible for getting the process underway. 

 
 
 
 
 
 

12 This passage is created by the Administrative Office of the U.S. Courts.. It is available online at 

http://www.uscourts.gov/educational-resources/educational-activities/history-brown-v-board-education-re-enactment. 

http://www.uscourts.gov/educational-resources/educational-activities/history-brown-v-board-education-re-enactment
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Unit Five Assessment 

 
Description: Students write a multiparagraph essay to answer the unit claim: How do economic, social, and political 

changes of the 20th century redefine a state's identity? 

 
Suggested Timeline: 5 class periods 

 
Student Directions: Students write a multiparagraph essay to answer the unit claim: How do economic, social, and 

political changes of the 20th century redefine a state's identity? 

 
Resources: 

● Social Studies Extended Response Checklist 

● Notes and handouts from unit 5 

 
Teacher Notes: In completing this task, students meet the expectations for social studies GLEs: 8.1.1, 8.2.5, 

8.2.8, 8.2.9, and 8.8.1. They also meet the expectations for ELA/Literacy Standards: WHST.6-81a-e, WHST.6-8.5, 

WHST.6-8.8, WHST.6-8.9, WHST.6-8.10. 

 
 

Use the LEAP Assessment Social Studies Extended Response Rubric to grade this assessment. Note: Customize the 

Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. 

http://www.louisianabelieves.com/docs/default-source/assessment-guidance/social-studies-grades-6-8-extended-response-checklist.pdf?sfvrsn=8
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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Unit Six Overview 

 
Description: With a historical understanding of Louisiana, students explore the operations of Louisiana’s government 

and modern economy in order to understand Louisiana’s modern identity. 

 
Suggested Timeline: 7 weeks 

 
 
 

Grade 8 Content Grade  8 Claims 

Louisiana’s Identity: A Modern State 
What is the role of government and economics in 
defining a state’s identity? 

 

Topics (GLEs): 

1. Louisiana’s Government (8.1.1, 8.6.1, 8.6.2, 8.6.3, 8.8.1, 8.8.2) 

2. Louisiana’s Economy (8.1.1,8.7.2, 8.9.1, 8.9.2,8.9.3, 8.10.1, 8.10.2 8.10.3, 8.10.4, 8.10.5) 
 

 
Unit Assessment: Students participate in a Socratic seminar and write a multi-paragraph response to the question: What 

is the role of government and economics in defining a state’s identity? Use evidence gathered from the unit and your 

knowledge of social studies to develop and support your answer. 
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Unit Six Instruction 

 
Topic One: Louisiana’s Government (8.1.1, 8.6.1, 8.6.2, 8.6.3, 8.8.1, 8.8.2) 

 
Connections to the unit claim: Students examine the role of national, state, and local governments in shaping the lives 

of citizens in Louisiana and how residents of Louisiana shape the political identity of their state. 

 
Suggested Timeline: 15 class periods 

 
Use this sample task: 

● Comparing Different Levels of Government 

● Role of Louisiana Citizens in Shaping our Government 

 

To explore these key questions: 

● How does Louisiana’s Constitution Preamble compare and contrast to the United States’ Constitution Preamble? 

● Explain the role of federalism in our federal and state government. 

● Explain the structure of the federal government and state government. 

● Explain different forms of local government in Louisiana. 

● Explain the roles and responsibilities of a citizen of Louisiana. 

● Describe how to influence governmental official. 

 
That students answer through this assessment: 

● Students analyze the documents: Louisiana’s State Constitution of 1974 Preamble and United States 

Constitution Preamble and complete a Venn Diagram comparing and contrasting the two preambles. Collect the 

Venn Diagram for a grade. 

● Students complete the graphic organizer: Federalism graphic organizer and engage in class discussions about 

how federalism shapes Louisiana and the United States political culture. Use a discussion tracker to keep track 

of students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy 

Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students engage in class discussions about the different levels of government. Use a discussion tracker to keep 

track of students’ contributions to the discussion and use this information to assign a grade to students. 

(ELA/Literacy Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students write a response explaining how different levels of government fix certain everyday problems in 

Louisiana. Grade the written response using the LEAP Assessment Social Studies Extended Response Rubric. 

Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the rubric as 

written. (ELA/Literacy Standards: W.8.2a-e, W.5.4, W.8.5, WHST.8.6, WHST.8.10) 

● Students analyze the document: Rights and Responsibilities of U.S. Citizenship and engage in class discussions 

about the actions required to be a good citizen. Use a discussion tracker to keep track of students’ contributions 

to the discussion and use this information to assign a grade to students. (ELA/Literacy Standards: SL.8.1a-d, 

SL.8.3, SL.8.6) 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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● Students conduct research to analyze an environmental issue in Louisiana and complete a Research Organizer 

for an Environmental Issue. Collect these for a grade. 

● Students analyze the document: Louisiana Environmental Bill for Disposal of Tires 

(House Bill No. 746) and engage in class discussions about the bill. Use a discussion tracker to keep track of 

students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy 

Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students write and propose a bill to their state legislator that addresses an environmental issue and gives 

possible solutions. Grade the written response using the LEAP Assessment Social Studies Extended Response 

Rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the 

rubric as written. (ELA/Literacy Standards: W.8.2a-e, W.5.4, W.8.5, WHST.8.6, WHST.8.10) 

http://www.legis.la.gov/legis/ViewDocument.aspx?d=960484
http://www.legis.la.gov/legis/ViewDocument.aspx?d=960484
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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Grade 8 Instructional Task: Comparing Different Levels of Government 
Unit Six: Louisiana’s Identity: A Modern State, Topic One: Louisiana’s Government 

 
Description: Students examine the role the national, state, and local government in shaping the lives of citizens in 

Louisiana. 

 
Suggested Timeline: 10 class periods 

 
Materials: The Code Napoleon, Common Law, Louisiana Parishes and Historical Facts, Louisiana State Constitution of 

1974 Preamble, United States Constitution Preamble, Preambles Venn diagram (blank and completed), Federalism: 

Powers of National and State Governments, Federalism Graphic Organizer (blank and completed), Louisiana’s Executive 

Branch, Louisiana’s Legislative Branch, Louisiana’s Judicial Branch, 3 Branches Graphic Organizer (blank and completed), 

Two Forms of Local Government in Louisiana, split-page notes (blank and completed), LEAP Assessment Social Studies 

Extended Response Rubric 

 

Instructional Process: 

1. Say, “As a class, we have examined the historical legacy of Louisiana from the time of its founding up to modern 

day. We will now investigate how that legacy has shaped our state and local governments and how the United 

States Constitution and government has shaped our state’s Constitution and government.” 

2. Say, “Let’s review what we learned in unit two.” 

3. Ask students to recall the exploration, settlement, and colonization of Louisiana and to consider the legacy it left 

behind. 

4. Say, “Many aspects of Louisiana’s modern government reflect influences from the countries that colonized 

Louisiana.” 

5. Provide students with access to The Code Napoleon from The Constitutional Rights Foundation and Common 

Law from Encyclopedia Britannica. 

6. Project and read aloud sections of The Code Napoleon and Common Law to build understanding of two of the 

main influences on Louisiana’s government. 

7. Provide students with access to Code Napoleon A Short History Lesson from LA-Legal. 

8. Direct students to read the text independently, noting the main differences between Common Law and 

Napoleonic Code. 

9. Conduct a brief discussion about the influences on Louisiana’s government. Possible questions: 

a. What is the Napoleonic Code? 

b. What is common law and who introduced those principles to Louisiana? 

c. How do the principles of the Napoleonic Code and common law compare? 

d. How has the development of Louisiana’s history and culture influenced the state’s government? 

10. Provide students with access to Louisiana Parishes and Historical Facts from Random Acts of Genealogical 

Kindness. 

11. Direct students read the first section of the text independently, supporting students by defining “ecclesiastical” 

as needed. 

12. Instruct students complete a quick write in response to the following question: Why is Louisiana the only state 

http://www.crf-usa.org/bill-of-rights-in-action/bria-15-2-a-the-code-napoleon
http://www.crf-usa.org/bill-of-rights-in-action/bria-15-2-a-the-code-napoleon
http://www.raogk.org/louisiana-genealogy/la-parishes/
http://www.raogk.org/louisiana-genealogy/la-parishes/
http://usgovinfo.about.com/od/rightsandfreedoms/a/federalism.htm
http://usgovinfo.about.com/od/rightsandfreedoms/a/federalism.htm
http://louisiana.gov/Government/Executive_Branch/
http://louisiana.gov/Government/Executive_Branch/
http://louisiana.gov/Government/Executive_Branch/
http://louisiana.gov/Government/Judicial_Branch/
http://www.crf-usa.org/bill-of-rights-in-action/bria-15-2-a-the-code-napoleon
https://www.britannica.com/topic/common-law
https://www.britannica.com/topic/common-law
https://www.britannica.com/topic/common-law
http://www.crf-usa.org/bill-of-rights-in-action/bria-15-2-a-the-code-napoleon
https://www.britannica.com/topic/common-law
https://www.la-legal.com/code-napoleon/
http://www.raogk.org/louisiana-genealogy/la-parishes/
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to have parishes as our political boundaries? 

13. Say, “Now that you have an understanding of the historical influences on our government, you can examine the 

goals of both national and state governments by analyzing the Preambles of the United States Constitution and 

Louisiana’s Constitution of 1974.” 

14. Divide the class into small groups using an established classroom routine. 

15. Provide students with a copy of the Louisiana State Constitution of 1974 Preamble, the United States 

Constitution Preamble, and the Preambles Venn diagram. 

16. Direct students to read both Preambles in small groups and compare and contrast the goals of each using the 

Preambles Venn diagram. 

17. Circulate the room to support student with the vocabulary in the Preambles by providing a student-friendly 

definition of the word or by helping students make connections between the work and what they already know. 

18. Say, “With an understanding of the goals of both national and state government, we can now examine the 

foundations, functions, and powers of both levels of government.” 

19. Write the word federalism on the board and read or project the following definition: 
a. The sharing of power between one federal government and 50 state governments. 

20. Read aloud the first two paragraphs of Federalism: Powers of National and State Governments by Robert 

Longley from ThoughtCo which defines the word federalism. 

21. Direct students to explain the meaning of federalism in their own words orally or in writing and provide a visual. 

22. Explain to students that they will be analyzing America’s federal system as the class compares the powers of the 

federal government to Louisiana’s state government. 

23. Divide the class into small groups using an established classroom routine. 

24. Provide students access to Federalism: Powers of National and State Governments by Robert Longley from 

ThoughtCo. 

25. Direct students to read the text in small groups and record the source of power as well as examples of power for 

the federal and state governments using the Federalism graphic organizer. 

26. Conduct a class discussion about how federalism shapes the political culture of both Louisiana and the United 

States. Encourage students to use the conversation stems during the discussion and provide evidence from the 

documents and outside knowledge to support their answers. Possible questions: 

a. Why should the federal government control trade between the states? 

b. Why would states printing and creating money cause problems? 

c. Explain the reason both the federal government and Louisiana state government need to be able to 

collect taxes. 

d. Why should states have the power to conduct elections and create schools? 

e. How has federalism shaped Louisiana’s political system? 

f. Why is federalism needed in our American system? 

27. Say, “Now that we have an understanding about the powers given to the federal and state government, we will 

investigate how each level of government operates to implement and use those powers. Last year, you 

examined the structure of the federal government. This year we will build upon the knowledge you gained about 

the federal government and compare it to state and local governments.” 

28. Divide the class into small groups using an established classroom routine. 

29. Provide students with a copy of the 3 Branches Graphic Organizer and access to: 

a. Louisiana’s Executive Branch from Louisiana.gov 

http://usgovinfo.about.com/od/rightsandfreedoms/a/federalism.htm
http://usgovinfo.about.com/od/rightsandfreedoms/a/federalism.htm
http://louisiana.gov/Government/Executive_Branch/
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b. Louisiana’s Legislative Branch from Louisiana.gov 

c. Louisiana’s Judicial Branch from Louisiana.gov 

30. Direct students to read the documents in groups and to record information about each branch of state 

government using the 3 Branches Graphic Organizer. (Note the federal government portion of the graphic 

organizer is already complete because it was covered in 7th grade American History.) 

31. Provide students with a copy of Two Forms of Local Government in Louisiana. 

32. Direct students to read the document in groups and record split-page notes on the function of police juries and 

home rule charters in Louisiana local government. 

33. Conduct a class discussion about the different levels of government. Encourage students to use the 

conversation stems during the discussion and provide evidence from the documents and outside knowledge to 

support their answers. Possible questions: 

a. In your opinion, which level of government affects your life the most? Explain your answer. 

b. How are three levels of government similar and different? Cite specific examples. 

c. Some people say local government representatives are the most responsive to their citizens. Why 

would some people believe this? 

d. After examining Louisiana’s local government system, what are some unique features of Louisiana’s 

political identity? 

34. Say, “Now with an understanding of the powers, functions, and organization of federal, state, and local 

governments, we can apply our knowledge to real-life scenarios.” 

35. Project or provide students with a copy of the following everyday problems faced in Louisiana: 

a. Residents of Baton Rouge are concerned about a creek which is constantly overflowing into their 

neighborhood streets whenever there is a heavy rainfall. 

b. Louisiana teachers are concerned about new curriculum standards in Louisiana not being rigorous 

enough for students in Louisiana. 

c. Shrimp fishermen are concerned about oil companies digging canals in marshes in south Louisiana and 

destroying shrimp habitats. 

36. Instruct students to use their graphic organizers and split-page notes from this task to develop and support 

claims in answer to the following question: Which level of government is best suited to solve this issue? Direct 

students to write one paragraph addressing each scenario in which they state which level of government is best 

suited to solve the issue and support their argument using evidence from the task and their knowledge of social 

studies to develop and support their explanation. Students should be given a copy of the LEAP Assessment Social 

Studies Extended Response Rubric to reference as they are writing. 

http://louisiana.gov/Government/Legislative_Branch/
http://louisiana.gov/Government/Judicial_Branch/
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Louisiana State Constitution of 1974 Preamble 

 
We, the people of Louisiana, grateful to Almighty God for the civil, political, economic, and religious liberties we enjoy, 

and desiring to protect individual rights to life, liberty, and property; afford opportunity for the fullest development of 

the individual; assure equality of rights; promote the health, safety, education, and welfare of the people; maintain a 

representative and orderly government; ensure domestic tranquility; provide for the common defense; and secure the 

blessings of freedom and justice to ourselves and our posterity, do ordain and establish this constitution. 

 
This document is in the public domain and is available online at: http://senate.la.gov/Documents/Constitution/Article0.htm 

http://senate.la.gov/Documents/Constitution/Article0.htm
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United States Constitution Preamble 

 
We the People of the United States, in Order to form a more perfect Union, establish Justice, insure domestic 

Tranquility, provide for the common defence, promote the general Welfare, and secure the Blessings of Liberty to 

ourselves and our Posterity, do ordain and establish this Constitution for the United States of America. 

 
This document is in the public domain and is available online at: https://www.archives.gov/founding-docs/constitution-transcript 

https://www.archives.gov/founding-docs/constitution-transcript
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Preambles Venn Diagram 
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Preambles Venn Diagram(Completed) 
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Federalism Graphic Organizer 
 

 Federal Government Shared State Government 

Where do they 
get their powers? 

   

Examples of 
powers 
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Federalism Graphic Organizer (Completed) 
 

 Federal Government Shared State Government 

Where do they 
get their powers? 

The U.S. Constitution gives the 
federal government powers to 
deal with national issues. For 

example the Commerce Clause 
allows the national government 

to pass laws concerning 
business operations that cross 

state lines. 

 The 10th Amendment to the 
U.S. Constitution grants all 
power not destined for the 

federal government or denied 
by the Constitution to state 

governments. 

Examples of 
powers 

● Print Money 
● Declare war 
● Enter into treaties or 

agreements with other 
countries. 

● Regulate commerce 
across state lines. 

● Collecting and levying 
taxes 

● Passing and enforcing 
laws 

● borrowing money 
● Establishing courts 

● Establishing and 
organizing school 
systems 

● Establishing local 
governments 

● Conducting elections 
● regulate trade inside 

the state 
● Exercise powers not 

given to federal 
government or denied 
by the federal 
government. (For 
example, setting legal 
drinking and smoking 
ages.) 
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3 Branches Graphic Organizer 
 

Branches Federal Government State Government 

Executive Branch 

Main job: 

Lead by: the President 
 

Made up of: Vice-President and the 

President’s Cabinet 
 

How are members of the branch 

chosen? The President and Vice- 

President are chosen by the Electoral 

College. The President’s Cabinet is 

picked by the President and approved by 

the Senate. 

Lead by: 
 
 
 

Made up of: 
 
 
 

How are members of the branch 

chosen? 

Legislative Branch 

Main job: 

Lead by: U.S. Congress 
 

Made up of: The Senate and House of 

Representatives 

How are members of the branch 

chosen? The Senate has 100 members 2 

from each state who are elected by their 

entire state. 
 

The House of Representatives has 435 

members who are elected from districts 

in each state. Representation by state is 

based on the state’s population. 

Lead by: 
 
 
 

Made up of: 
 
 
 

How are members of the branch 

chosen? 

Judicial Branch 

Main job: 

Lead by: The United State Supreme Court 
 

Made up of: All federal courts in 

America. 

How are members of the branch 

chosen? Federal Judges are picked by the 

President and approved by the United 

States Senate. 

Lead by: 
 
 
 

Made up of: 
 
 
 

How are members of the branch 

chosen? 
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3 Branches Graphic Organizer (Completed) 
 

Branches Federal Government State Government 

Executive Branch 
 

Main job: Enforce Laws 

Lead by: the President 
 

Made up of: Vice-President and the 

President’s Cabinet 
 

How are members of the branch chosen? 

The President and Vice-President are 

chosen by the Electoral College. The 

Cabinet is picked by the President and 

approved by the Senate. 

Lead by: the Governor 
 

Made up of: Lieutenant Governor, 

Secretary of State, State Attorney 

General, Treasurer, and other statewide 

officials 
 

How are members of the branch chosen? 

All main officers of the Executive Branch 

are elected separately in statewide 

elections. 

Legislative Branch 

Main job: Make Laws 

Lead by: U.S. Congress 
 

Made up of: The Senate and House of 

Representatives 

How are members of the branch chosen? 

The Senate has 100 members 2 from each 

state who are elected by their entire 

state. 
 

The House of Representatives has 435 

members who are elected from districts 

in each state. Representation by state is 

based on the state’s population. 

Lead by: State Legislature 
 

Made up of: State House of 

Representatives and State Senate 

How are members of the branch chosen? 

The Louisiana Senate has 39 members 

who are elected from districts within the 

state. The Louisiana House of 

Representatives has 105 members who 

are elected from districts within the state. 

Senate and House of Representatives 

districts are different but both based on 

population. 

Judicial Branch 
 

Main job: Interpret Laws 

Lead by: The United State Supreme Court 
 

Made up of: All federal courts in America. 
 

How are members of the branch chosen? 

Federal Judges are picked by the 

President and approved by the United 

States Senate. 

Lead by: The Louisiana State Supreme 

Court 

Made up of: All state and local courts in 

Louisiana 
 

How are members of the branch chosen? 

All judges in Louisiana are elected from 

districts within the state. 
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Two Forms of Local Government in Louisiana 
Police Jury 

 

Most Louisiana parishes are governed by a police jury. The size of a police jury is established by ordinance (local law) of 
the jury itself though, with some exceptions, it must have at least five but not more than 15 members or the number of 
members authorized for that police jury on or before May 13, 1974, whichever is greater. (R.S. 33:1221) 

 

Generally, a police jury may exercise only those powers authorized by the constitution or by law. However, the 
constitution authorizes a police jury to exercise any power and perform any function necessary, requisite, or proper for 
the management of its affairs, not denied by general law, if the exercise of this broad authority is approved by the 
electors of the parish. (Const. Art. VI, §7) 

 
The state legislature over the years has authorized police juries to act on a very long list of matters including: making 
regulations for its own government; making and repairing roads, bridges, and levees; maintaining banks of rivers and 
natural drains, drainage ditches, and canals; levying taxes for parish expenses; establishing ferries and toll bridges; and 
providing support for the poor and those in necessitous circumstances (R.S. 33:1236). 

 

The police jury may enact ordinances (local laws) and provide for their enforcement by imposing fines or imprisonment. 

 
Home Rule Charters 

 
It is a well-recognized rule of law that local governmental subdivisions (parishes and municipalities [city governments]) 
are creatures of the state, may be abolished by the state, and may be vested with such powers and authority as 
determined by the state. . . 

 
Without constitutional limitations, local governmental subdivisions are at the mercy of the legislature. The Louisiana 
Constitution, however, grants general authority to any Louisiana municipality or parish to draft, adopt, and amend a 
home rule charter. There are several facets of the local autonomy which comes with adopting a home rule charter. . . 

 

First, through the charter process, the citizens select their own form of government and decide how powers and duties 
will be distributed in that government. . . 

 
Second, a charter may provide the local government with the authority to exercise any power and perform any function 
necessary, requisite, or proper for the management of its affairs, not denied by general law or inconsistent with the 
constitution. (Const. Art. VI, §5) This is the reverse of the traditional understanding of local government authority under 
which local governments have only the power explicitly granted to them. . . 

 

And third, the constitution grants some degree of protection from legislative interference in the exercise of power. The 
fact that a charter government can exercise any power not denied by general law means that a power cannot be taken 
away from a local government by a local law. . . 

 
The constitution also authorizes consolidation of local governments under a single charter. . . A variety of plans of parish, 
municipal, and consolidated government exists under home rule charters. For example, East Baton Rouge Parish and the 
city of Baton Rouge have a consolidation of the city and parish government; in Orleans Parish, the parish and city (have 
the same boundaries) and operate under a single governing authority. . . 

 
The following document is in the public domain and is available online at: 

http://house.louisiana.gov/slg/PDF/Chapter%203%20Part%20A%20-%20Local%20Government.pdf 

http://house.louisiana.gov/slg/PDF/Chapter%203%20Part%20A%20-%20Local%20Government.pdf
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Split-page Notes 
 

Keywords/Quotations Notes 
 

Describe the Police Jury form of 
local government in Louisiana. 

 
 
 
 
 
 

Describe the Home Rule Charter 
System for local governments in 
Louisiana. 
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Split-page Notes (Completed) 
 

Keywords/Quotations Notes 
 

Describe the Police Jury form of 
local government in Louisiana. 

 
 
 
 
 
 

Describe the Home Rule Charter 
system for local governments in 
Louisiana. 

Police Juries in Louisiana are groups of between 5 and 15 members who are 

elected by citizens of the parish and are responsible for passing local laws 

and governing the parish. Police Juries can pass local taxes, fix and create 

roads, fix drainage problems, and many other items involved in running a 

parish government  
 
 

 

 

Home Rule Charters in Louisiana are approved by the state legislature but 

operate more freely than other forms of local government. In Home Rule 

Charters a parish or municipality set up their form of local government. 

After the Home Rule Charters is approved by the local citizens, the local 

government can pass any laws needed to operate the local government 

without much state oversight. East Baton Rouge Parish made up of Baton 

Rouge and other areas in the parish and Orleans Parish made up of New 

Orleans are examples of Home Rule in Louisiana.  
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Grade 8 Instructional Task: Role of Louisiana Citizens in Shaping our Government 
Unit Six: Louisiana’s Identity: A Modern State, Topic One: Louisiana’s Government 

 
Description: Students examine the impact of Louisiana citizens on the environment and our government in order to 

understand how citizens can shape the political identity of their state. 

 
Suggested Timeline: 5 class periods 

 
Materials: Rights and Responsibilities of U.S. Citizenship, conversation stems, resources for research, Research Organizer 

for an Environmental Issue (blank and completed), Louisiana Environmental Bill for Disposal of Tires (House Bill No. 746), 

How a Bill Becomes a Law flowchart, LEAP Assessment Social Studies Extended Response Rubric 

 

Instructional Process: 

1. Say, “No matter whether the level of government is local, state, or federal the most important people in shaping 

the government’s identity are citizens like you and me. In America’s representative democracy the citizens of 

Americans and Louisiana are the ones who run, influence, and shape the government. As a citizen of the United 

States and Louisiana you are privileged to get certain rights which are guaranteed by the United States 

Constitution and Louisiana State Constitution. However, certain responsibilities or things you should do because 

you are a citizen come with those guaranteed rights.” 

2. Provide students with a copy of Rights and Responsibilities of U.S. Citizenship. 

3. Direct students to read the document independently and consider: What actions are required to be a good 

citizen? 

4. Conduct a class discussion about the actions required to be a good citizen. Encourage students to use the 

conversation stems during the discussion and provide evidence from the documents and outside knowledge to 

support their answers. Possible questions: 

a. Describe the characteristics of a well-informed citizen. 

b. Why should all citizens of Monroe vote in all local elections? 

c. How does not using your right to vote hurt the American system? 

d. How does the right of freely expressing yourself also require you to respect the beliefs of others? 

e. Describe a good American citizen. 

5. Say, “Learning about the rights and responsibilities of citizens is important; however, the most important thing is 

to act on what you have learned. Our next task will require everyone to actively participate in one level of 

government.” 

6. Divide the class into pairs using an established classroom routine. 

7. Conduct a discussion about the major environmental issues affecting Louisiana. Possible topics include, but are 

not limited to: coastal erosion, flooding, endangered animals, and introduction of invasive species to our 

wetlands (water hyacinth, nutria, and carp). 

8. Write student ideas on a whiteboard, chart paper, or using a projection device. 

9. Explain to students they will conduct research as a pair to locate an article on one of these issues. 

10. Provide directions and model using a sample topic how students should conduct their research: 

a. How they will select a topic? 

http://www.legis.la.gov/legis/ViewDocument.aspx?d=960484
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b. Where they will access articles (i.e., school library, laptops in the classroom, use a search engine to 

locate their article or go to a particular site/database, such as a Gale database, etc.)? 

c. How they will determine the credibility of articles they are selecting? 

d. How they will document the article they locate using a common format for citation? 

11. Ask each pair to conduct research to find an article that addresses a current environmental issue affecting 

Louisiana. Provide pairs with a copy of the research organizer on the next page. 

12. Provide students with a copy of the Research Organizer for an Environmental Issue. 

13. Guide students toward credible sources while conducting their research, such as governmental websites, 

educational/university websites. If your school has a librarian, work with the librarian for the best process for 

locating sources and creating a bibliography. Possible credible sites: 

a. http://www.nature.org/ourinitiatives/regions/northamerica/unitedstates/louisiana/ 

b. http://www.tulane.edu/~bfleury/envirobio/enviroweb.html 

c. http://deq.louisiana.gov/ 

d. http://www.lsuagcenter.com/topics/environment 

e. http://www.cdc.gov/nceh/stories/trackingla.html 

14. Once pairs have located an article, use a sample topic and article and model how to read the article and 

brainstorm the causes and impacts of the environmental issue as well as possible solutions. 

15. Then have students read the article in pairs and list the causes, impacts, and possible solutions of the 

environmental issue using their Research Organizer for an Environmental Issue. 

16. Direct students to brainstorm at least 3 solutions and write a summary of which solution they consider most 

feasible and why. 

17. Have students work in the same pair as the previous task. 

18. Provide students with access to Louisiana Environmental Bill for Disposal of Tires (House Bill No. 746). 

19. Define the following terminology for students: regular session, environmental, task force, enact, amend, 

promulgate, engrossed, and Environmental Protection Agency. 

20. Direct pairs to mark or highlight the words on the bill as they are defined. 

21. Then walk the whole class through the organization of the bill: the session, the bill number, and the 

representatives who played a part in the bill, the overview, definitions, sections, and signatures needed. 

22. Next, read aloud the introduction to the bill as pairs follow along: 

To amend and reenact R.S. 30:2412(4), (5), (5.1),(5.2), and (6.1) and Section 3 of Act No. 323 of the 2013 

Regular Session of the Legislature and to enact R.S. 30:2412(5.3), (16.1), (24.2), and (31) and 

2418(H)(10), relative to waste tires; to provide for the waste tire program; to provide for definitions; to 

provide for expedited approval of certain customary end-market uses; to provide for the authority of 

the Department of Environmental Quality; to provide for the Department of Environmental Quality's 

rules and regulations; to provide for the Waste Tire Program Task Force; and to provide for related 

matters. 

23. Conduct a whole-class discussion based on the introduction. Possible questions include: 

a. What does “relative to waste tires” mean? What is the focus of this bill? 

b. What does this bill intend to do? 

c. To expedite something means to speed it up or make it go more quickly. What does this bill want to 

expedite? How would expediting that help with the environment? 

http://www.nature.org/ourinitiatives/regions/northamerica/unitedstates/louisiana/
http://www.tulane.edu/~bfleury/envirobio/enviroweb.html
http://deq.louisiana.gov/
http://www.lsuagcenter.com/topics/environment
http://www.cdc.gov/nceh/stories/trackingla.html
http://www.legis.la.gov/legis/ViewDocument.aspx?d=960484
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d. When someone is given authority, it means they have the decision-making power as well as the 

responsibility to follow the law. Who has the authority granted by the legislature? What kind of 

authority do they have? Where would we find that information? 6 Grade 8: Unit 5 8. 

24. Have students work with a partner to read §2418. Waste tires, Section 2, Section 3.A, and Section 3.B. 9. 

Conduct a whole-class discussion. Possible guiding questions include: 

a. What is the role of the Waste Tire Program Task Force? 

b. What role do citizens play in the Waste Tire Program Task Force? What is their impact on the 

governmental process? 

c. Why do we need a bill for the disposal of tires? 

i. What would be the impact of tires being disposed however citizens were inclined? 

ii. What harmful condition could they create? Consider wildlife. 

iii. Are tires made of a substance that can break down? What does their make-up do to the soil, 

water, etc.? 

d. What is a possible solution for the disposal of tires that you could propose to your Congressperson? 

25. Project the How a Bill Becomes a Law flowchart. 

26. Read aloud the steps of flowchart to students. 

27. As a class, roleplay the process of how a bill becomes a law using House Bill No. 746. 

a. Assign roles to students: 

i. Divide the room in half. Have one half be the House of Representatives and one half be the 

Senate. 

ii. Designate an “Environmental Committee” (2-3 students in both sections, House and Senate) 

iii. Designate a student to serve as the governor. 

b. Designate areas of the room: 

i. Designate a spot on each side for a “representative” to read the bill. 

ii. Designate a spot for the “floor.” 

c. Provide directions to students: 

i. Explain to students that each chamber (House and Senate) meet and deliberate separately. 

ii. Say, “Once a bill is proposed it is read it is introduced or read for the first time.” 

iii. Show students where this will occur in the classroom for the House. 

iv. Say, “Then the bill is read a second time and referred to a committee in the House.” 

v. Say, “After the bill has gone through a committee hearing it is sent to the whole House.” 

vi. Say, “Then, the bill is debated on the floor.” 

vii. Show students where this will occur in the classroom for the House. 

viii. Say, “Following the debate, the members of the House or Senate vote on the bill. Bills which 

receive a majority (over half) “yes” votes passes the chamber and moves to the next house, 

where the process repeats. If a bill passes both chambers, it goes to the governor for a signature 

into law. A bill is engrossed when it is officially listed as a bill and assigned a number.” 

d. Conduct the roleplay: 

i. Ask the House representative to read the following portion of the bill: “A permitted waste tire 

processing facility shall be paid a minimum of seven and a half cents per pound of waste tire 

material that is recycled or that reaches end market uses or per pound of whole waste tires that 

are recycled or that reach end market uses. A permitted waste tire processing facility shall be 
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entitled to fifty percent of the total payment at processing and the remaining fifty percent of the 

total payment once waste tire material reaches end market uses. This payment shall be made to 

the facility on or before the twelfth day of the month following the submission of the request 

for payment and shall be conditioned on the facility providing to the department any 

documentation, including but not limited to manifests, statements, or certified scale-weight 

tickets, required by law or by rules and regulations promulgated by the department.” 

ii. Allow time for students in the House to debate the bill. 

iii. Then conduct the vote. 

iv. If the bill passes, repeat the process with the Senate. 

v. If the bill passes the Senate, have the governor sign the bill. 

e. Conduct a class discussion. Possible guiding questions include: 

i. Why do you think the process for how a bill becomes a law is so detailed? 

ii. Do you think the process is beneficial to citizens or harmful? Explain. 

iii. Who can suggest ideas for bills? 

28. Direct students to write and propose a bill to your state legislator that addresses an environmental issue and 

gives possible solutions. Instruct students to use the sources and your knowledge of Louisiana history to write 

their bills. Students should be given a copy of the LEAP Assessment Social Studies Extended Response Rubric to 

reference as they are writing. 
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Rights and Responsibilities of U.S. Citizenship 

 

Rights Responsibilities 

● Freedom to express yourself. 
 

● Freedom to worship as you wish. 
 

● Right to a prompt, fair trial by jury. 
 

● Right to vote in elections for public officials. 
 

● Right to apply for federal employment requiring 
U.S. citizenship. 

 

● Right to run for elected office. 
 

● Freedom to pursue “life, liberty, and the pursuit 
of happiness.” 

● Support and defend the Constitution. 
 

● Stay informed of the issues affecting your 
community. 

 
● Participate in the democratic process. 

 
● Respect and obey federal, state, and local laws. 

 
● Respect the rights, beliefs, and opinions of others. 

 

● Participate in your local community. 
 

● Pay income and other taxes honestly, and on 
time, to federal, state, and local authorities. 

 
● Serve on a jury when called upon. 

 
● Defend the country if the need should arise. 

 
The following document is in the public domain and is available online at: https://www.uscis.gov/citizenship/learners/citizenship- 

rights-and-responsibilities 

https://www.uscis.gov/citizenship/learners/citizenship-rights-and-responsibilities
https://www.uscis.gov/citizenship/learners/citizenship-rights-and-responsibilities
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Research Organizer for an Environmental Issue 

 

Environmental Issue  

Causes and Impacts  

 

Solution 1  

Solution 2  

Solution 3  

What solution do we most support and why? 
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Research Organizer for an Environmental Issue (Completed) 

 

Environmental Issue Erosion of Louisiana’s coastline 

Causes and Impacts nutria eat marsh plants 
• hurricanes 
• man-made structures (dams, levees, canals, etc.) 

• LA is losing 25 to 35 square miles of wetlands per year 
• People and animals lose their homes 
• Less protection from storms/hurricanes • Hurts major businesses in Louisiana 
(oil, natural gas, fishing, etc.) 

Solution 1 Create jetties or breakwater structures to allow waves to break offshore and 

reduce the impact of the waves as they move towards shore. 

Solution 2 Relocate the Mississippi River to its normal route 

Solution 3 Create sediment diversions and put dredged material where it can help build 

coastal land habitats 

What solution do we most support and why? 
 

Since the sediment from the Mississippi River is valuable in many ways, the most appropriate solution for helping to 
protect Louisiana’s wetlands is to dredge the sediment and use it to help the wetlands. The sediment from the river is 
picked up along the way down the river’s path; it is full of important nutrients helps make soil more fertile. Right now, 
the sediment from the Mississippi River is deposited into the Gulf of Mexico. If we dredge the sediment and transfer it 
to the wetlands, there would be two major benefits. First, the sediment would help build up the land there which 
creates a natural habitat as well as a barrier to hurricanes. Second, the nutrients would help to support the ecosystem 
of the area which would help plants, animals, and humans. 
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How a Bill Becomes a Law 

 

 
 
 

This image is created by the Louisiana House of Representatives. It is available online at 

http://house.louisiana.gov/H_Citizens/pdf/HowAbill.pdf. 

http://house.louisiana.gov/H_Citizens/pdf/HowAbill.pdf
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Topic Two: Louisiana’s Economy (8.1.1, 8.7.2, 8.9.1, 8.9.2, 8.9.3, 8.10.1, 8.10.2 8.10.3, 8.10.4, 8.10.5) 

 
Connections to the unit claim: Students research how Louisiana’s economy and the global economy affect Louisiana's 

modern identity. Students then research how their personal economic decisions and future careers are shaped by the 

state’s economic identity. 

 
Suggested Timeline: 15 class periods 

 
Use this sample task: 

● Louisiana’s Economy 

● Personal Economic Choices in Louisiana 

 

To explore these key questions: 

● Describe Louisiana’s diverse economy and how the global economy effects Louisiana’s economy. 

● Explain how the economic concepts of inflation, unemployment, global interdependence, supply and demand, 

allocation, and scarcity affect Louisiana’s economic identity. 

● What career options in Louisiana are you most interested in? What training or education are required for those 

career fields? 

● Explain how trade-offs and opportunity costs relate to making personal economic decisions. 

 
That students answer through this assessment: 

● Students engage in class discussions about the effects of Chinese crawfish on Louisiana’s economic identity. Use 

a discussion tracker to keep track of students’ contributions to the discussion and use this information to assign 

a grade to students. (ELA/Literacy Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students write a response to support their claim on whether the U.S. government should reinstate a tariff on 

sugar from Mexico. Grade the written response using the LEAP Assessment Social Studies Extended Response 

Rubric. Note: Customize the Content portion of the rubric for this assessment. Use the Claims portion of the 

rubric as written. (ELA/Literacy Standards: WHST.8.1a-e, WHST.5.4, WHST.8.5, WHST.8.6, WHST.8.10) 

● Students write a response to the prompt: In what ways has Louisiana’s economy been affected by the global 

economy and in what ways has it been resilient? Grade the written response using the LEAP Assessment Social 

Studies Extended Response Rubric. Note: Customize the Content portion of the rubric for this assessment. Use 

the Claims portion of the rubric as written. (ELA/Literacy Standards: WHST.8.2a-e, WHST.5.4, WHST.8.5, 

WHST.8.6, WHST.8.10) 

● Students engage in class discussions about the effects of inflation on Louisiana’s economy. Use a discussion 

tracker to keep track of students’ contributions to the discussion and use this information to assign a grade to 

students. (ELA/Literacy Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students write a response describing how specialization has influenced Louisiana’s economy through the film 

and video gaming industries. Give examples from each industry. Grade the written response using the LEAP 

Assessment Social Studies Extended Response Rubric. Note: Customize the Content portion of the rubric for this 

assessment. Use the Claims portion of the rubric as written. (ELA/Literacy Standards: W.8.2a-e, W.5.4, W.8.5, 

WHST.8.6, WHST.8.10) 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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● Students engage in class discussions about the effects of unemployment on Louisiana’s economic identity. Use a 

discussion tracker to keep track of students’ contributions to the discussion and use this information to assign a 

grade to students. (ELA/Literacy Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

● Students engage in class discussions about personal economic choices. Use a discussion tracker to keep track of 

students’ contributions to the discussion and use this information to assign a grade to students. (ELA/Literacy 

Standards: SL.8.1a-d, SL.8.3, SL.8.6) 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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Grade 8 Instructional Task: Louisiana’s Economy 
Unit Six: Louisiana’s Identity: A Modern State, Topic Two: Louisiana’s Economy 

 
Description: Students investigate how Louisiana’s economy has shaped our state’s modern identity and how it is affected 

by the global economy. 

 
Suggested Timeline: 8 class periods 

 
Materials: Key Industries in Louisiana, Sugarcane Production, Rice Production, Seafood Production, Forestry, Shale Oil 

and Natural Gas in Louisiana, Key Industries in Louisiana Graphic Organizer (blank and completed), first two paragraphs 

of the meaning of interdependence, Interdependence, Crawfish Wars: Cajun Country Vs. China, conversation stems, Feds 

renew tariff on frozen Chinese crawfish, Louisiana congressmen ask Trump to reinstate tariff on Mexican sugar imports, 

Louisiana sugar cane industry awaits deal on Mexican imports, Lucky us: Lafayette area among areas most resistant to 

inflation 

 

Instructional Process: 

1. Say, “In this task we are going to explore how Louisiana’s economy is affected by global economic changes. But 

before we look at how the global economy affects Louisiana, we need to examine the sectors that makeup 

Louisiana’s modern economy and how that shapes Louisiana’s identity.” 

2. Divide into small groups using an established classroom routine. 

3. Provide students with access to Key Industries in Louisiana from The World Trade Center in New Orleans. 

4. Provide students with a copy of the following maps as well as the Key Industries in Louisiana Graphic Organizer: 

a. Sugarcane Production 

b. Rice Production 

c. Seafood Production 

d. Forestry 

e. Shale Oil and Natural Gas in Louisiana 

5. Provide students with access to Key Industries in Louisiana from the World Trade Center New Orleans. 

6. Direct each to group to read Key Industries in Louisiana and examine the maps. Have students individually 

describe the various industries as well as evaluate their impact on Louisiana’s identity using the Key Industries in 

Louisiana Graphic Organizer. 

7. Say, “Louisiana has a very diverse economic identity; however, all of these economic industries are affected by 

global economic forces.” 

8. Write the word interdependence on the board and read or project the following definition:13 
a. When two or more people or things depend on each other. 

9. Read aloud the first two paragraphs of the meaning of interdependence. 

10. Say, “‘To depend’ means to rely on someone or something.” 

11. Watch “Interdependence” (or similar) for students to consider the concept of interdependence. 

12. Direct students to explain the meaning of interdependence in their own words orally or in writing and provide a 

visual. 

 

13 From https://www.google.com/#q=interdependence 

http://www.wtcno.org/trade-resources/key-industries/
http://www.wtcno.org/trade-resources/key-industries/
https://www.vocabulary.com/dictionary/interdependence
http://viewpure.com/4FdwZK6pL1M?start=0&amp;end=0
http://viewpure.com/4FdwZK6pL1M?start=0&amp;end=0
http://www.nola.com/business/index.ssf/2014/06/feds_renew_tariff_on_frozen_ch.html
http://www.nola.com/business/index.ssf/2014/06/feds_renew_tariff_on_frozen_ch.html
https://www.businessreport.com/article/louisiana-sugar-cane-industry-awaits-deal-mexican-imports
https://www.businessreport.com/article/louisiana-sugar-cane-industry-awaits-deal-mexican-imports
http://www.theadvertiser.com/story/news/2017/07/26/lucky-us-lafayette-area-among-areas-most-resistant-inflation/509174001/
http://www.wtcno.org/trade-resources/key-industries/
http://www.wtcno.org/trade-resources/key-industries/
http://www.wtcno.org/trade-resources/key-industries/
https://www.vocabulary.com/dictionary/interdependence
http://viewpure.com/4FdwZK6pL1M?start=0&amp;end=0
https://www.google.com/#q%3Dinterdependence
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13. Divide the class into pairs and ask pairs to identify words and phrases related to interdependence (i.e., synonyms 

(e.g., to rely on each other) and words from the same family (e.g., depend, depends, dependence, dependent, 

independent, depending)). 

14. Explain to students that they will be analyzing interdependence of Louisiana’s economy and the global economy. 

15. Provide students access to Crawfish Wars: Cajun Country Vs. China by Donna St. George from The New York 

Times. 

16. Direct students to read the article independently, stopping at the sentence, “The battle is far from over, but the 

Louisiana crawfish industry has won the early rounds.” 

17. Conduct a class discussion about the effects of Chinese crawfish on Louisiana’s economic identity. Encourage 

students to use the conversation stems during the discussion and provide evidence from the documents and 

outside knowledge to support their answers. Possible questions: 

a. How are Louisiana’s and China’s seafood industries interdependent? 

b. Is China’s production of seafood a positive or negative for Louisiana’s seafood production? Explain your 

answer by citing from the article. 

c. Is China’s production of seafood a positive or negative for America’s seafood consumers? Explain your 

answer by citing from the article. 

d. Why can China produce crawfish at a lower price than Louisiana’s fishermen? Is this fair? Why or Why 

not? 

e. What are other industries in Louisiana that are affected by global interdependence? Explain how they 

affected? 

18. Say, “The federal government and state government want to help American and Louisiana industries from 

foreign competitors and Louisiana’s crawfish industry is one of those protected industries.” 

19. Provide students access to Feds renew tariff on frozen Chinese crawfish by The Associated Press from The Times- 

Picayune. 

20. Direct students to read the article independently, identifying aspects of the text that reveal the author’s 

purpose. 

21. Conduct a brief discussion about tariffs on Chinese crawfish. Possible questions: 

a. What is a tariff? 

b. How do tariffs help Louisiana businesses? 

c. Do you believe tariffs are fair? Why or Why not? 

d. How could tariffs in China hurt American businesses? 

22. Explain tariffs to students to clarify their purpose and effects. 

23. Say, “Crawfish is not the only Louisiana industry affected by global interdependence. Another concept besides 

“tariff” that will help us understand interdependence is “subsidy.” 

24. Write the word subsidy on the board and read or project the following definition: 
a. “A sum of money given by the government to an industry or business so the price of the product 

remains low.” 

25. Say, “An example of a subsidy given by the federal government to corn farmers to ensure corn is sold to 

Americans at a low price.” 

26. Conduct a brief discussion about the benefits and negatives of a subsidy. Possible questions: 

a. How could a subsidy on Louisiana crawfish help crawfish farmers and help consumers of crawfish? 

http://www.nytimes.com/1997/05/07/garden/crawfish-wars-cajun-country-vs-china.html
http://www.nola.com/business/index.ssf/2014/06/feds_renew_tariff_on_frozen_ch.html
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b. How could a subsidy by China on Chinese crawfish hurt Louisiana crawfish farmers? Would this subsidy 

benefit consumers? 

c. Explain the benefits and negatives of a subsidy. 

d. In your opinion, should Louisiana have a subsidy on Louisiana crawfish? Why or Why not? 

27. Explain to students that they will be analyzing how subsidies affect Louisiana’s economy and the global 

economy. 

28. Provide students access to Louisiana congressmen ask Trump to reinstate tariff on Mexican sugar imports by Ted 

Griggs from The Advocate and Louisiana sugar cane industry awaits deal on Mexican imports from the Greater 

Baton Rouge Business Report. 

29. Instruct students to read the articles independently and then write a one-bullet-point summary for each 

paragraph with a partner. 

30. Instruct students to respond in writing to the following prompt: Should the U.S. government reinstate a tariff on 

sugar from Mexico? Use evidence from the task and your knowledge of social studies to support your answer. 

Students should be given a copy of the LEAP Assessment Social Studies Extended Response Rubric to reference 

as they are writing. 

31. Say, “Another key economic concept that affects Louisiana’s economy is inflation.” 

32. Write the word inflation on the board and read or project the following definition: 

a. a general increase in prices and fall in the purchasing value of money 

33. Read aloud the first paragraph of the meaning of inflation. 

34. Ask students: “What do these definitions have in common?” 

35. Take notes for the class or annotate the definitions as students share their answers. 

36. Direct students to explain the meaning of inflation in their own words orally or in writing and provide a visual. 

37. Provide students access to Lucky us: Lafayette area among areas most resistant to inflation by Ken Stickney from 

The Daily Advertiser. 

38. Instruct students to read the article. While students are reading the article have each student focus on the 

question: How does inflation affect Louisiana citizens? 

39. Conduct a class discussion about the effects of inflation on Louisiana’s economy. Encourage students to use the 

conversation stems during the discussion and provide evidence from the documents and outside knowledge to 

support their answers. Possible questions: 

a. How can we measure the rates of inflation? 

b. If inflation is very low in Lafayette, what does that mean for the purchasing power of money in the 

Lafayette area? 

c. Why is Lafayette’s economy resistance to high rates of inflation good for most Lafayette citizens? 

d. Give an example of a product that faces high rates of inflation. How does that affect how people buy 

that product? 

40. Instruct students to respond in writing to the following prompt: In what ways has Louisiana’s economy been 

affected by the global economy and in what ways has it been resilient? Use evidence from the task and your 

knowledge of social studies to support your answer. Students should be given a copy of the LEAP Assessment 

Social Studies Extended Response Rubric to reference as they are writing. 

http://www.theadvocate.com/baton_rouge/news/business/article_8fec0a6e-3beb-11e7-917d-ebd41c808ca9.html
https://www.businessreport.com/article/louisiana-sugar-cane-industry-awaits-deal-mexican-imports
http://www.investopedia.com/terms/i/inflation.asp
http://www.theadvertiser.com/story/news/2017/07/26/lucky-us-lafayette-area-among-areas-most-resistant-inflation/509174001/
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Key Industries in Louisiana Graphic Organizer 
 

Industry Description of Industry How the industry shapes Louisiana’s 
economic identity? 

 

 
Energy 

  

 

 
Agribusiness (Agriculture) 

  

 

 
Chemicals 

  

 

 
Manufacturing 

  

 

 
Seafood 
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Key Industries in Louisiana Graphic Organizer (Completed) 
 

Industry Description of Industry How the industry shapes Louisiana’s 
economic identity? 

 

 
Energy 

Then energy industry in Louisiana 
includes oil and natural gas 

production and 19 oil refineries. 

Louisiana is known for being a world 
class hub for the oil and natural gas 
industry which provides thousands of 
high paying jobs to Louisiana citizens. 

 

 
Agribusiness (Agriculture) 

Agriculture is a key piece of 
Louisiana’s economy. Louisiana is a 

national producer of sugarcane, rice, 
and timber. 

Louisiana’s rich soil left by Mississippi 
River flooding for thousands of years 

has shaped Louisiana identity as a 
major agricultural producer in 

Louisiana. 

 

 
Chemicals 

Louisiana is second nationally in the 
production of petrochemicals which 

is the building blocks of fertilizers and 
plastics. 

The chemical industry employs 
thousands of Louisiana citizens in the 

over 100 major chemical plants 
operating in Louisiana. 

 

 
Manufacturing 

Louisiana has thousands of factories 
which produce ships, trucks, electrical 

equipment, glass products, and car 
batteries. 

Louisiana’s economic identity is 
known nationally for low taxes which 

help to persuade businesses to 
operate in Louisiana. 

 
 
 
 

Seafood 

Louisiana is the second biggest 
seafood producer in America. 
Louisiana accounts for 25% of 

America’s total seafood production. 
Louisiana fisherman catch many 

different types of seafood including 
crabs, oysters, crawfish, shrimp, and 

fish. 

Louisiana is known nationally for its 
seafood industry. Louisiana’s 

economic identity is closely aligned to 
the fishing industry. 
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Grade 8 Instructional Task: Personal Economic Choices in Louisiana 
Unit Six: Louisiana’s Identity: A Modern State, Topic Two: Louisiana’s Economy 

 
Description: Students investigate different career paths offered in Louisiana and research the personal economic choices 
faced by Louisiana citizens to understand the impact of Louisiana’s economy. 

 
Suggested Timeline: 7 class periods 

 

Materials: Occupational Outlook Handbook, career graphic organizer, "Specialization and Trade: Because We Can't Be 
Good At Everything", Specialization in Louisiana task, Gov. Edwards' statement on positive July jobs numbers for 
Louisiana, conversation stems, What is Scarcity?, Tradeoffs and Opportunity Costs, A Quick Summary Of Supply And 
Demand 101, Crawfish shortage means growing demand and higher prices 

 

Instructional Process: 

1. Say, “Understanding Louisiana’s economy supports us in understanding the personal economic choices faced by 

citizens of Louisiana. We will start by examining different career options available to each of you.” 

2. Provide students access to the Occupational Outlook Handbook from the Bureau of Labor Statistics. 

3. Instruct students to research a possible career path they could be interested in pursuing. Model how to use the 

Occupational Outlook Handbook to research a possible career path. Direct students to research the requirements, 

work structure, compensation, and availability of their chose career using the career graphic organizer. 

4. Say, “Now that you have researched the requirements, work structure, compensation, and availability of a career, 

let’s examine how specialization in that field could better your chances to succeed in that career field.” 

5. Write the word specialization on the board and read or project the following definition: 

a. becoming an expert or concentrating on a particular area or skill. 

6. Watch the video "Specialization and Trade: Because We Can't Be Good At Everything" by Art Carden from 

learnliberty.org (or similar) for students to consider the concept of specialization. 

7. Direct students to explain the meaning of specialization in their own words orally or in writing and provide a 

visual. 

8. Explain to students that they will be analyzing how specialization affects citizens in Louisiana. 

9. Instruct students to analyze the sources enclosed and complete the summative performance task: Specialization in 

Louisiana 

10. Say, “Job specialization increases our chances of finding work and preventing unemployment. People are 

considered unemployed when they are trying to find a job but cannot get a job.” 

11. Divide the class into small groups using an established classroom routine. 

12. Provide students access to Gov. Edwards' statement on positive July jobs numbers for Louisiana by Nikki 

Henderson from ArkLaTexhomepage.com. 

13. Instruct students to read the article in groups. As the groups are reading the article, have each group focus on 

answering the question: Why would Louisiana citizens want low unemployment rates? 

14. Conduct a class discussion about the effects of unemployment on Louisiana’s economic identity. Encourage 

students to use the conversation stems during the discussion and provide evidence from the documents and 

outside knowledge to support their answers. Possible questions: 

a. Why is Governor Edwards happy that the unemployment rate fell in Louisiana? 

b. How does the unemployment rate judge the state of Louisiana’s economy? 

https://www.bls.gov/ooh/
https://www.bls.gov/ooh/
http://viewpure.com/e0H7r_Dl1CQ?start=0&amp;end=0
http://viewpure.com/e0H7r_Dl1CQ?start=0&amp;end=0
http://viewpure.com/e0H7r_Dl1CQ?start=0&amp;end=0
http://www.arklatexhomepage.com/news/local-news/gov-edwards-statement-on-positive-july-jobs-numbers-for-louisiana/793579004
http://www.arklatexhomepage.com/news/local-news/gov-edwards-statement-on-positive-july-jobs-numbers-for-louisiana/793579004
http://www.arklatexhomepage.com/news/local-news/gov-edwards-statement-on-positive-july-jobs-numbers-for-louisiana/793579004
http://viewpure.com/zcN0d8foBXI?start=0&amp;end=0
http://viewpure.com/zcN0d8foBXI?start=0&amp;end=0
http://viewpure.com/fccVLVEnjLw?start=0&amp;end=0
http://viewpure.com/fccVLVEnjLw?start=0&amp;end=0
http://viewpure.com/fccVLVEnjLw?start=0&amp;end=0
https://www.bls.gov/ooh/
https://www.bls.gov/ooh/
https://www.bls.gov/ooh/
http://viewpure.com/e0H7r_Dl1CQ?start=0&amp;end=0
http://www.louisianabelieves.com/docs/default-source/academic-curriculum/task---social-studies---grade-8---specialization-in-louisiana%27s-economy-pdf.pdf?sfvrsn=3
http://www.louisianabelieves.com/docs/default-source/academic-curriculum/task---social-studies---grade-8---specialization-in-louisiana%27s-economy-pdf.pdf?sfvrsn=3
http://www.louisianabelieves.com/docs/default-source/academic-curriculum/task---social-studies---grade-8---specialization-in-louisiana%27s-economy-pdf.pdf?sfvrsn=3
http://www.arklatexhomepage.com/news/local-news/gov-edwards-statement-on-positive-july-jobs-numbers-for-louisiana/793579004
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c. Why would Louisiana citizens want low unemployment rates? 

d. As you are answering this question think about how interdependence affects the economy. Why would 

low unemployment help the area you live in? 

15. Say, “As you choose a career path to specialize in and avoid unemployment, you will earn wages for your time 

worked. Those wages are scarce and because of scarcity you have to make personal economic choices called 

trade-offs.” 

16. Write the word scarcity on the board and read or project the following definition: 

a. the condition where everything in the world is limited. 

17. Watch the video “What is Scarcity?”(or similar) for students to consider the concept of scarcity. 

18. Direct students to explain the meaning of scarcity in their own words orally or in writing and provide a visual. 

19. Explain to students that they will be analyzing how scarcity affects personal economic choices. 

20. Say, “Since individuals can’t buy everything they want, they have to make economic choices called trade-offs. 

Trade-offs are anytime you choose to buy something instead of something else. When people make trade-offs, 

they pass up buying one item in order to buy the item they really want. The item they gave up buying is called 

their opportunity cost.” 

21. Write the vocabulary term opportunity cost on the board and read or project the following definition: 
a. the alternative choice when a person is making a trade-off between two choices. 

22. Read aloud the first paragraph of the meaning of opportunity cost. 

23. Say, “The opportunity cost is the second choice when making an economic decision.” 

24. Watch “Tradeoffs and Opportunity Costs” (or similar) for students to consider the concept of opportunity cost. 

25. Direct students to explain the meaning of opportunity cost in their own words orally or in writing and provide a 

visual. 

26. Explain to students that they will be have opportunity costs every time they make an economic decision. 

27. Say, “Trade-offs and opportunity costs are greatly affected by another major economic concept which affects 

personal economic choices which is the law of supply and demand. The law of supply states that when prices of 

products increase the amount supplied by the company that makes the product increases as well. The law of 

demand states that when the prices of a product increases the amount of people who want the product 

decreases.” 

28. Watch “A Quick Summary Of Supply And Demand 101” (or similar) for students to consider the concept of supply 

and demand. 

29. Divide the class into small groups using an established classroom routine. 

30. Provide students access to Crawfish shortage means growing demand and higher prices by Jed Lipinski from the 

Times-Picayune. 

31. Instruct students to read the article in groups. As they are reading each group should focus on answering the 

question: How did the supply and demand of crawfish in 2014 affect the price of crawfish? 

32. Conduct a class discussion about personal economic choices. Encourage students to use the conversation stems 

during the discussion and provide evidence from the documents and outside knowledge to support their 

answers. Possible questions: 

a. How did cold weather lead to higher crawfish prices? 

b. When crawfish prices went up in 2014, what happened to the demand for crawfish? 

c. How does scarcity play a part in personal economic choices? 

d. Describe a time a you made an economic trade-off. What was the opportunity cost of the trade-off? 

http://viewpure.com/zcN0d8foBXI?start=0&amp;end=0
http://www.investopedia.com/terms/o/opportunitycost.asp
http://viewpure.com/9TpSCvu68rI?start=0&amp;end=0
http://viewpure.com/fccVLVEnjLw?start=0&amp;end=0
http://www.nola.com/business/index.ssf/2014/02/tough_times_for_crawfish_seaso.html
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Career Graphic Organizer 
 
 

Job Title:    

 
 
 

Educational 
Requirements 

 

 
 

 
Training/Skills 

needed 

 

 
 

 
Description of 

normal workday 

 

 
 
 
 

Salary/Benefits 

 

 
 
 

Career 
availability in 

Louisiana 
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Unit Six Assessment 

 
Description: 

1. Students participate in a Socratic seminar in response to the question: 

What is the role of government and economics in defining a state’s identity? Use evidence gathered from the 

unit and your knowledge of social studies to develop and support your answer. 

2. Following the seminar, write a multiparagraph essay in response to the question: What is the role of 

government and economics in defining a state’s identity? Use evidence gathered throughout the units and your 

knowledge of social studies to develop and support your opinion. 

 
Suggested Timeline: 10 class periods 

 
Student Directions: 

● Participate in a Socratic seminar in response to the question: What is the role of government and economics in 

defining a state’s identity? Use evidence gathered from the unit and your knowledge of social studies to develop 

and support your answer. 

● Following the seminar, write a multiparagraph essay in response to the question: What is the role of 

government and economics in defining a state’s identity? Use evidence gathered throughout the units and your 

knowledge of social studies to develop and support your opinion. 

 
Resources: 

● Conversation stems 

● Discussion tracker 

● LEAP Assessment Social Studies Extended Response Rubric 

 

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs 8.1.1, 8.6.1, 8.6.3, 8.7.2, 

8.8.1, 8.9.1, 8.9.3, and 8.10.3. They also meet the expectations for ELA/Literacy Standards: SL.8.1a-d, SL.8.6. 

 

Learn more about how to conduct a Socratic seminar by accessing the Socratic seminar one-pager. 

 

Possible guiding questions during the seminar: 

1. How does Louisiana’s state government define Louisiana’s identity? 

2. How does the various forms of local government define Louisiana’s identity? 

3. Explain how Louisiana’s economic resources and economy have shaped Louisiana’s identity. 

 
Use a discussion tracker to keep track of students’ contributions to the conversation and use this information to assign a 

grade to students. 

 
Use the LEAP Assessment Social Studies Extended Response Rubric to grade this assessment. Note: Customize the 

Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/student-led-discussions.pdf?sfvrsn=6
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Grade 8 Learning Tools 

 
The following tools are used in multiple units throughout grade 8. 

1. Conversation stems 

2. Discussion tracker 

3. LEAP Assessment Social Studies Extended Response Rubric 

4. Multimedia Presentation Rubric 

5. SOAPSTone 
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Grades 6-8 Conversation Stems14 

Purpose: Clearly express your ideas. 

Listener Prompt Speaker Response 

● What do you think about  ? 
● How did you answer [the question] ? 

 

● What is the most important idea you are 
communicating? 

● What is your main point? 

● Overall what I’m trying to say is  . 
● My whole point in one sentence is  . 

Purpose: Make sure you are listening carefully and clearly understand the ideas presented. 

Listener Prompt Speaker Response 

● Let me see if I heard you correctly. Did you say  ? 
● I heard you say  . Is that correct? 
● Put another way, are you saying  ? 

● Yes/no. I said  . 

● Tell me more about  or Say more about  . 
● I’m confused when you say  . Say more about that. 
● Give me an example. 

● Sure. I said [restate what was said and add further 
explanation or examples] . 

● An example is  because [explain why] . 

● Who can rephrase what X said? ●    said  . 

Purpose: Dig deeper and provide evidence to support your claims. 

Listener Prompt Speaker Response 

● What in the text makes you think so? 
● How do you know? Why do you think that? 
● Explain how you came to your idea. 

● According to the text  . This means  . 
● If you look at  , it says  . This means  . 
● I think  because  . 

Purpose: Establish new ways of thinking by elaborating on or challenging the thinking of others. 

Listener Prompt Speaker Response 

● Who can add to what X said? ● Adding to what X said,  . 
● I agree, and I want to add  . 

● Who agrees/disagrees with X? 
● Who wants to challenge what X said? Why? 

● What X said supports what I am saying because  . 
● I agree/disagree with X because  . 
● I see it similarly/differently because  . 
● I agree/disagree with X’s view that  because in 

the text,  . 
● I agree that  , but we also have to consider  . 
● On one hand I agree with X that  . But on the other 

hand, I insist that  . 

● How does that idea compare with X’s idea? 
● What do you think about X’s idea? 

● X’s point  is important/flawed because  . 

● Whose thinking has changed as a result of this 
conversation? How and why has it changed? 

● Before I thought  , but now I think  because  . 
● My new thinking is  because  . 

● Now that you’ve heard [summarize the 
conversation so far] , what are you thinking? What 
are you still wondering about? 

● I still think  , but now I wonder  . 

 

14 Adapted from Michaels, S., & O'Connor, C. (2012). Talk Science Primer [PDF]. Cambridge, MA: TERC. Retrieved from 

https://inquiryproject.terc.edu/shared/pd/TalkScience_Primer.pdf 

https://inquiryproject.terc.edu/shared/pd/TalkScience_Primer.pdf
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Discussion Tracker 
 

[TYPE OF CONVERSATION]: [QUESTION(S)] Fill in student names prior to the seminar. Capture your notes about each 

student’s participation and knowledge. 
 

 

Student Name 

Draws on preparation and 
other information to support 

ideas in discussion and 
demonstrate understanding 

 

Uses 
conversation 

stems 

Continues conversation by 
posing and responding to 

questions, connecting ideas, and 
reviewing and explaining ideas 
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LEAP Assessment Social Studies Extended Response Rubric 
 

The response should be scored holistically on its adherence to two dimensions: Content and Claims. Each response 

should be given the score that corresponds to the set of bulleted descriptors that best describes the response. 

 

Dimension: Content 

Score Description 

 
 
 

4 

The student’s response: 
● Reflects thorough knowledge of [CONTENT] by incorporating ample, focused factual 

information from prior knowledge and the sources; 
● Contains accurate understandings with no errors significant enough to detract from the 

overall content of the response; 
● Fully addresses all parts of the prompt. 

 
 
 

3 

The student’s response: 
● Reflects general knowledge of [CONTENT] by incorporating adequate factual information 

from prior knowledge and the sources; 
● Contains mostly accurate understandings with minimal errors that do not substantially 

detract from the overall content of the response; 
● Addresses all parts of the prompt. 

 
 
 

2 

The student’s response: 
● Reflects limited knowledge of [CONTENT] by incorporating some factual information from 

prior knowledge and the sources; 
● Contains some accurate understandings with a few errors that detract from the overall 

content of the response; 
● Addresses part of the prompt. 

 
 
 

1 

The student’s response: 
● Reflects minimal knowledge of [CONTENT] by incorporating little or no factual information 

from prior knowledge and the sources; 
● Contains few accurate understandings with several errors that detract from the overall 

content of the response; 
● Minimally addresses part of the prompt. 

0 The student’s response is blank, incorrect, or does not address the prompt. 
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Dimension: Claims 

Score Description 

 

 

 

4 

The student’s response: 
● Develops a valid claim that effectively expresses a solid understanding of the topic; 
● Thoroughly supports the claim with well-chosen evidence from the sources; 
● Provides a logically organized, cohesive, and in-depth explanation of the connections, 

patterns, and trends among ideas, people, events, and/or contexts within or across time 
and place. 

 

 

3 

The student’s response: 
● Develops a relevant claim that expresses a general understanding of the topic; 
● Supports the claim with sufficient evidence from the sources; 
● Provides an organized explanation of the connections, patterns, and trends among ideas, 

people, events, and/or contexts within or across time and place. 

 

 

2 

The student’s response: 
● Presents an inadequate claim which expresses a limited understanding of the topic. 
● Includes insufficient support for the claim but does use some evidence from the sources; 
● Provides a weak explanation of the connections, patterns, and trends among ideas, people, 

events, and/or contexts within or across time and place. 

 

 

1 

The student’s response: 
● Does not develop a claim but provides evidence that relates to the topic; OR develops a 

substantially flawed claim with little or no evidence from the sources; 
● Provides a vague, unclear, or illogical explanation of the connections among ideas, people, 

events, and/or contexts within or across time and place. 

0 The student’s response is blank, incorrect, or does not address the prompt. 
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Multimedia Presentation Rubric 
 

 3 2 1 

 

Demonstration of 
understanding 

The presentation addresses 
all elements of the task and 
effectively demonstrates 
understanding of the topic, 
text(s), or findings. 

The presentation partially 
addresses the task and 
generally demonstrates 
understanding of the topic, 
text(s), or findings. 

The presentation does not 
address the task or 
demonstrates a lack of 
understanding of the topic, 
text(s), or findings. 

 
 
 

Organization and 
development of 
presentation 

The presentation is organized 
clearly and logically so that 
listeners can easily identify 
the central ideas or claims 
and follow the line of 
reasoning; the supporting 
evidence is relevant and from 
credible sources. 

The presentation is organized 
and has a clear central idea 
or claim and supporting 
evidence from credible 
sources. 

The presentation has a 
central idea or claim and/or 
supporting evidence. 

 
 
 

Multimedia 
components 

The presentation effectively 
incorporates multimedia 
components (e.g., videos, 
graphics, images, music, 
sound) and visual displays to 
clarify, support, or enhance, 
the central ideas or claims. 

The presentation 
incorporates multimedia 
components (e.g., videos, 
graphics, images, music, 
sound) and visual displays. 

The presentation either fails 
to incorporate multimedia 
components (e.g., videos, 
graphics, images, music, 
sound) and visual displays or 
the components are 
distracting and ineffective. 

 
Delivery of 
presentation 

Speaker maintains consistent 
and appropriate eye contact, 
adequate volume, and clear 
pronunciation. 

Speaker makes eye contact 
and can be generally heard 
and understood. 

Speaker sometimes makes 
eye contact and is generally 
difficult to understand. 
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SOAPSTone 
 

As you read, look for these details... How do you know? Cite specific evidence from the text. 

S 
 

Who is the 
Speaker? 

● What can you tell or what do 
you know about the speaker 
that helps you understand 
the point of view expressed? 

 

O 
 

What is the 
Occasion? 

● What is the time and place of 
the text? What caused this 
text to be written? Identify 
the context of the text. 

 

 
A 

 

 
Who is the 
Audience? 

● To whom is this text 
addressed? Does the speaker 
specify an audience? What 
does the author assume 
about the intended 
audience? 

 

 
P 

 
 

What is the 
Purpose? 

● What did the author want the 
audience to think or do as a 
result of reading this text? 
Why did the author write it? 

● What is the message? How 
does the speaker convey this 
message? 

 

 

S 

 
 

 
What is the 

Subject? 

● What topic, content, and 
ideas are included in the 
text? 

● How does the author present 
the subject? Does he 
introduce it immediately or 
do you, the reader, have to 
make an inference? 

 

 
 

T 
O 
N 
E 

 
 
 
 

 
What is the 

Tone? 

● What is the author’s attitude 
about the subject? Is the 
author emotional? Objective? 
Angry? How would you read 
the passage aloud if you were 
the author? 

● What details “tell” the 
author’s feelings about the 
topic? What words, phrases, 
imagery, examples, etc. 
reveal the tone? 

 

 


